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ABSTRACT

L]

Presented primacily for use vitd educable mentadly” -
retarded and earning disabled children are approximately 100 ' . o
activities ibr 1anguage development through the audltory chananel.
Activities are groliped under the following.three areas: receptlvaf
skills (auditory decodlng, auditory memory, and auditory
discrimination); expressive skills (auditory vocal aSSOClatIOB", N
anditory visual association, audltorx closure, and sound blending -
techniques); and speéch improvement. "Each entry begirs with a |
statement of the. act1v1fy's purpose, followed by a list of materials
needed (v*en applicable) and 2 description of the procedures
1n¢olved. ,Sample activities suggested +include a gawme in which
children repeat patterns of drum beats (to develop auditory nemcry),
an exercise in which they describe hidden objects to each other (to
strengthen usé of complete sentences)l and a. series of poens (to
improve speech). (LS) :
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Purpose: Folldwing simple verbat.directions . e

. s’} \ _". . 3 '. - . R . ) ('.,‘

. gﬁterial' Full length mirror . . ) *V o

a. Demonstrate simple directions; body parts.  Begin y}th singular , //
forms only. Later-add.plural-form$ and later st11l mix, randomly, /7
. the singular and plural forms: "Touch yout ear (eye, nose,. head).
Touch your ears (eyes, knees, toes). '
b. . Music format., Combine body part digections with a s!mple melody
\ such as, “Put “Your 'Fingey in the Air." ’ .
: c. Self introductions. Introduce the hﬂfﬁren individually to- them~ ' .
selves in a full length mirror." "That is Gary‘Peal.  Say,~"Hello, °
¢ Gary." Hold out your ahnd to the boy.in the mirror. What is he
doing? Put your hand on your: head, your shoulder; touch your nose.
Does’ he do everything you'do?¥  _-— -

f ]
e ™ I
£ ) ‘ ’ )
' ¢
Purpose: [To encourage atteative listening or oral directions.

- -~

The tzather,begfns by telling the children that each of them ig, g01ng .
to be.a "Gurivus Traveler." ‘The teacher then gives the following
. directioans and/ the childrerrAct them out: 'The traveler stood, up. i
. (children stand) 'He.lqoked to* the North. He( looked" to. the Squth. * He
looked to the East. He looked to the West. lb\fgen turned around and
) faced.tne North, then West, then the South en the East. Then
he stood on ‘tiptoe o ¥k over neighbor's shoulder. He smiled at what
P he gaw and sat dovin, !’ Children may serve as "directors aftér they -
) beCome familiar with the game. . . n .
- Purpose: To‘inprove listening skills # : -
Reardmfmhe teacher is the animal keeper a j gives each ‘child the name’
Ve | of s animal. 7When.@hey are all namedf{ the animal keepér tells .a
‘ story abott what neppened torall these animals one fine summer day.
The animal kEEPPL is careful to bring in the name of every animal so 2
that’ éyery player will have to get up and pggtend to’'be the:animal. -
4 . For instance, the one who is & donkey will have to kick up his heels
. : .and say '"Hee haw.'” But whenever the anihal keeper mentions the l}on,
all *the playé&s stand and shake their heads and rdac as «all good lions , ., .
</ ddy One of the néayers keepa,sco:e. Af ter -the animal kegper has them
* imltate the lion roar five different times, he chocses a new anfmal ' -

keeper.
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» Purgo;e' To 1mpr6\re ﬂ.ist'ening skill‘s and following dire’ctio’ns i T -
. 0 ) * . s
-\ ’ ' Bring Me. The teacher tells the clasg that today they arevﬁto- play ‘a o, I .
- . +' 'game in which they, must listen carefully. "Tt' s-called Bring Mé. oL 5
L L Sometimes I will say your name~ and ‘then sey 'Bring me the chalk ot ¢
a book oszomething elge)..! Then Yyou must follo nY directg.ons and - - *
'bring it to me, But-if I, say 'Bring me the wind? “.or 'Bring me the - . .
wall,’ then you must stay: quietly ig your chair without moving. Do yo;*7

L. ucderatand”" N .
o B ‘. , . v * v v ® . <S

;

b The tedcher then calls. the name ﬁf‘one pupil in the group and says,
: ringl me the .penc¢il (bell, ceilihg, doorway, etc' " o -4

bd

. I
PR ‘ ' .

To.develop nuaitory‘ 'receotion slelllx" SO X h)/ '
i : 2 N " N~
s “,Following andﬂunderstanding verbal dire ions((for numbers ‘3\nd 4 of
. . the fo‘llowing_ use either pict'.ures ar ﬁag&carh and train.g Do not go on .
' to the more pléx diregctions ‘until the chi}d has conti ued success )
- with the less Q:omplex instructions )R . . ' N

“ f
.

. ‘Stand up. . : ! T “’\\ . R )
?%down.‘ ¢ ’[ " . ( sy, LY £
how me :the car. ! P § \4 L

Give me the train Y

Put your paper on niy d " " . S
But your pencil in your < / : C NEE s

Open ycur book.to page seven and shok me the firat word, on that page.

Go to the :sink and wash your hands with soap and,‘xater. Then dry .

/ Ny them with a paper towel, - . .s 4 <
. . s Y ‘e / ’ - i - [} o
k ’ - - 7 ' o L] . ‘,\ I ‘f,‘%( :x 2, “

—

”"/"/ Purpose! . To develo;; auditory‘ gql%gtion Dél(ills s;."«s\ ,1/ A ! y
75\: - -‘ . -"‘r. Lo "3.\ . ": , - . .
o 1. Following vérbal direcgions Ny NP R .

. : a. Play hopscotetr‘with numbers in ‘the squagz% Tell children to LN . f

OO W
- .

. _ hop to-#1, nop to #6, #7, etes’ - PN ‘-
. |/‘ b. Uge the Bamé game, but: use ibeginning Yletters" in the squares . .
Py and have the child tell a word that :begins with the” letter to .
’ witich-he has hopped A -
c. Prepodition game - ask chﬁ‘dllen to follow ﬁ:structians such as:
" "put the book on the table,"‘'crawl.under the chair," "go up
. . the slide,"<"come here, to me, " ate, * - _
o "« -, 4. The magic wand game -~ touch each child with a pointei‘ 2nd give h
g LT . a direction or ask fér a sound or blend L . *
' 4 . LR .
P Co : . PP
. - o - § ’ § . L4 ‘ . . k‘\
o Purgcse’ To listen in orde; tfo follow directfons h - . ‘.
!
Materials Graph paper énd penoil for each piayer o :
SL D
N = ,The“teacher gives directions "Startynear the top of your paper. With
' T a penciy draw a line td thg right for four spaces. Now go down one space,
over the right two “spaces,’ down one Space, to the right two spaces, dowm one/
4" space and, ‘to the right three spaces. What have you drawn?" (Stairsteps, we,
. hope.) Directions for -other simple figures such as squares, rectangles,
. ® windows, .etc, may be given. Some animal fofms may be:drawn thid way also, .
o with a little ingenuity, N : ,
ERIC - N U S NN

L
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P‘urgose: Y . . °
v , R - . . . _
a. Yes-no-maybe éLestions. "This morning I am going to read ‘some’ sentences
to you. Ligren carefully to each sentence and - answer yes, o or maybe.
! Suggested content .follows: - e _ «
1. Body image - ‘. e L R T
Our feet are on the ends of our arms. : .
You have one head. s ' o
Your arw does not ‘bend. . . ' Sl e
. Wé are sitting down. . » . & e r -
2. Immediate envirnmnment o . 7 . s s
The light-is on.” I e s T 0% D
The floor is Woving. . e g ot o
We can pick up chairs: -9, . '
3. Familigr,cggsses or, conceptsd taught (frﬁits, animals, colorg, , &
seasons, number,, weather, properties of objects. ) U - v
. Grapes grow in bunches. ’ .. ?’ B
Bananas are round. e _ s
. A triangle has four sides.” ~ ..- S o _
Horses, cows and ducks are four lagged anima‘s6 . - °
A fish can walk. °
" An ice cream'cone 1s hot. . Los, T
Bobby is thé name of a boy. . 0 . . s
I8 mud good to eat? § -
- Acorns grow on maple trees. B sy
Leaves turn red and yellow jn the fall. ‘ )
All apples are red. . . , P
' People turn off their furnaces in the fall. . - :
b. Recall of simple items in sentenceg and very short stories. "This ‘. ‘
" morning I shall read some very short stories. Be a good listener. .4
When I finish a story, I shall ask you some questions.{ If you can .
‘answer the questions, then you are a good listener. Ready? . v
1. '"We have fun In the spring. We jump rope. We play, marbles and
fly kites." . ‘ il
"What time of. year is it? Name three ‘games wé play jin the spring."
2. "Today it is raining. We wear our raincpats and hats. Our boots
splash in the puddles. We 1ike "the spring raim."
"What kind of weather did I mention .in the story? What kind of
) clothe we wear when it rains?’ . -,
: 3.v"1 a, q\aby bird. I 1livé in‘a nest. I am learning to fly. When
I big, I can sing."
% 'Where did "the’ baby bird live? What waa it 1earning to do? What
. 111 it 'do when it is a grown up bird? i
4. Tell a story. in which children have.to remember a specific category,
guch as cold¥” "There was once a boy name Jack. Jack'lived in a’ «
white house with his mother and father. One day Jack's father
b¥ought a dog home for Jack. The dog was brown. One Qay Jack
Y ., forgot to shut the big green door and the dog'ran avay. .
éi< "What colok wa& Jack's ‘house? What color was the dog? What color
“ was the big door?" - .
c. Animal Story.. Select‘'or invent a story that includes the names of

familiar wpimals and that entails gepetition' of these nameg. AThe
Littlé Red Hen is an example.) ~After the children are aeated and
ready to distemn, assign edcn child the name of anquimal that is in

\

E . $ e
* "3" *

a ) . "' \Q -,
. . 24 4 . .
v . %c ! \

Cow, 7
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the s'toryqand show him'how to "talk" 1iKe that animals When ever you
mention his animal in thé story, the child mdst make the sound of the _ . g
animal, . Lot
Animal Sounds. Explain to the child that" you will produde the sounds Lo
of different farm animals. Ask him“ to listen caréfully’ to each sound %nd
‘to name the animal which was imitated. mthdugh the suditory aspect .. .
of this game would ‘remain constant,, the éesponae can be ¢ 5e§1.. ‘A
visual response can be required by havihg. the child choose a picture °,,
“of the cérrect animaly A motor response’ can be required by having .
the child act like thz animal whose sound he heatd., A more difficult
associative response can be requir.ed by having the child choose a re-
(N lated picture, such as a bottle of .milk to go with the sound of a —J
cow, a sdddle to go th the' ound of a horse, _an egg te go vr‘th the- |
gound of a)echicken. o
. .Word Omission, .Develdp the habit of o tting words "which e:tther
piﬂu\re clues or the logic Of ‘the material will enab\le the children .
to supply. Exagmple: ’Storx ‘Tide -~ Peter Johnsen arid his Guitar.
These questions can se ‘Asked after the First: reading of a bock or- ..
during “the reading ef ‘the,story if ‘the chi refi are already familiar
'11 the ir.ary. The illust,rationsdhelp proyide the answers, “peter
looked 'ig tHes (barn) . v He. leoked undeér, the (table)» )
" He-lgoked behind the . .2 (doer) . I
Detfction and correctidn f incorrect or nonsensical‘items, T
18 Cha% my sentence. ''Today } amgoing to say some sentences w:[th‘
wrong'-or silly worﬂ% in them. 4 Listen to the sentence. If you '
can’ chan‘ge it :Lnto a pentence that makes sense, raigse your hand."
/Examples:”“: AN - . . . .
- Water is dry. 7_' Lo . _' 3 ) _ S
A nail hasatai;l St e . L .
" An ax is an nimal.~; o
> Cbws have fpuv-'wings. . :
Jafe is the name of a _1 : P T
Am apple, 1,3 sguarE. ” ' ;
> Ice is warm. . / .
A pig canl fly. - 4 - o
2, Somethianout you., "I'tf going to tell you a sIlly story about
\Iy pselves, . Listen very»éaref’ully and when you heéar something
silly, "put, your hand ub “Ofice‘upon & time, five children came
to\school. ,Their names® were Debbie, Tony, Maria, Joe and Derrick.
Th y-were all boys and they were all 50 years old. Their ‘teacher .
wag an old man named Grumpy. ™ Every day the children rode to school
onla horse: When they got to school, they put on their pajamas
and went to bed., When thdy woke Gp, they had supper. Then they
drew books on the ceiling and tggk them heme, ' iWhen school was-
over a fire engine came. t<‘ get them,." o
3., What's wrong here? "I am gding‘to read you a gtory thait has
¢ some mistakes or ig funny. 0dd things happen. - If ,you heak |
something that/ doesn't sound righg, raise your hand When I . 3
* call on you, tell ua what is wrong with the story. ''Once ", -
there, was a farm right 113 the middle of town." (If no one raises ..
his hand, ask, 'Dogp anyone know what, is wrong with that? :Farms
are in the country, aren't.they? Not in the middle of a town or
a cfty.") "Now I'll read that the right way. Once there was ai
farm out in the country. The.farmer -and his'wife ‘had two c¢hildren<>
twe girls and a boy. The farher raised cows, horses, pigs, chickens
and chairs on rm. '"One 'winter‘day when: it Was smowing out<
doors, the fafmey Yold his boy.to put on hig swiming suit .and -

Q
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8. Riddle Format. Although there&gie inexpensiVe and suitable books for 3

~ is selected’to "cross the road."” The other children sit with eyes closed

. the |other children raise their heads and the leader asks, "How did I get

- Purpose: .Classroom activities which‘emphasize direétions

P PR e ' .
'go out to feed the horses. When Jimmy reached the barn and opened < N
the door, he could hear the horses cailing him 'Moo Moo. They '
. must be very hungry, thought Jimmy as he.rushed over to to their stalls.’
N . He gave them some bread to eat. He also fed the other animals.
' Then he ‘thought, YI'1l check thr chickens' nests and see if ‘they
- have laid any buttons because I sure do like fried buttoms for
“breakfast." .. ' .

riddles (for example, Riddles,,Riddles, from A to Z, Golden' Press, 35¢), -
. ' you.can more effectively use original riddles which relate directly
" * ‘to the siébject matter you are teaching.
E? -1, R4iddlé for—class. I am thinking of a fruit that has a smooth skin.
! It has 'a gingle. stone or seed in the center. It is juicy. It -
grows on a tree. It is purple.”" Continue providing ¢tlues until .
the «children guess_that it is a plum. "I am thinking of a shape that )
we often see in buildings. It: could be the shape of a cement block. .
It hes four sides. The four sides are not all the same.length. )
Cortinue providing clues until the children guess that 1t ' '
reétangles Similar riddles can be made for colors, animalk, items
of clothing, furniture and other curricular materials., ’
2; .1 _see something. "I see something in thig room. It 1s red and
" it is on the little table. It is a. rectangle.z Call on a child
to name the objBct (a book). As the children increase in skill,
objects which are very familiar but are not actually present in
ﬁhgvroom can be used. "I.am thinking of iNvgthing. It haé four
* legs, a tail and it barks. _What 4s it?" v, 7 / '
3. Find my child. A child or the.teacher plays%he part of'the

mother and one of the children is chosen to a policeman., The
. mother tells the policeman tHat her child is lost and asks him
. if he will help her find him.' The policeman asks if the child.- _—
is a little boy or girl ‘and what he wéis wearing when he disappeared. .
The mother tells the policeman about-the clothes. The policeman
.walks abouts the room as the clothing is descrdbed. When \he picks
out the child tha§fﬂha on this clothing, he returns him to the
» mothér and -another®™player becomeg the policeman.. (Auditory de-
coding, visual deécoding, vocal. encoding ) ’ g

o
¢ ~ e g
“ . s, [ - -

Purgose: fo listen atfentively'in order to follow direcfions

Crossing:the Road.. The "road™ is the front of the classrpom. One child

‘ahd heads on their desks. ™ The leader choogses either to hop on onelégot
a¢ross the road, walk, run, jump or skip. _When he has crossed the Toad,

across the road?" From among the children who anager correctly, the leader -

chooses the next one to cross the road.
#
LY : N [} " . At
: 4
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Materials: Construction paper or Sgaspaper. Precut geometric shapes -
. easel & listening games, ( ,
. . . |
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. a. Pa er £o d&n A la{ge piece of construction paper, or newsprint can -
‘be, divided into work areas fer pasting And bther activities by care- -’
f‘J folding. "Pick up, the left edgq. of tﬁ%‘papeg and bring it over to
\\the right edge.  Hold it» there ‘'while you press the paper. flat with your, -
v othier hande Good Now, ‘bring the bottom edges up to the top and then
“press ‘the ddper- flat. Has eve*m? done that?' Now, unfold the| paper. .
You can see four’ rectangles. Let: t them’ together. We will make * :, -,
a désign in each rectangle.'“~3(Pri dmetri shapes are given each.
child Ehd he, is directedpto select certain c&lo shapes and assemble
fhem in such '8 way as ‘to, have an ice cream cone, % clown, balloons. N
of course, the materials pasted, colored, noxr prifited in each rectanglc
: will vary~according to ‘the content currently Being tagght.): 7 - T
b. “Decorating Christmas Cookies:“ After trée¢ shaped cookies have bpen
§ frostedfgreen by the childrEn, place the- decorationai(cinnamon dots, .
silver, dots, chocolate chips) ‘on the tables in appropriate- containers.‘
a Without decorating a tree. yourself, give inStructions.: "Put a, . o
“.osi ve dot—onfthe top,. point of. yout tree>_EThi§ will be the star N e
., for the top of your tree. Put'a red cinfamoh dot at che end of eac
"branch.  How mapy dotd do’ you teed?' Put three chocolate chips on’the
baee of'your, treé., THis will make the stand.” (To’provide an interest-
ing compariaon betveen auditory and ‘visual decodfng, have the children

®

.

©
oy

decorate a second cookle -by example-«.‘cnly. Decorate a cookie in a v
* ¢ ceftain way., With no .explanation, place your gample before the
.children and say,-'"Decorate)your cookﬂe just like mine.") 9

“.c, Easel .and Listening Games: |32 easel ‘games to uaelegpgroup activityﬁ i
and 52'listening gimes are printed on 8% x ll" per to be completed |
2 by indlvidual childten. . \

[

2‘ : ¥ o * , . - : .
Purpose._ Following more complicated directions o o ' V%/ﬁ{ o
a. Doas 1 saxa "This morning, boys and girls I will see how well you \

can follow directions. Listen carefully and do ﬂust what my sentence

tells you. I may agk all.of you to de the same thing, or-I may-.call . .+ .

only one name. * "Stand behind your chafr {in front of, on)" , (all e

children). "Bring me a book, a plece of “chalk and a pencil" (one

child). "Jump three times and then clap your hand.™ (all) ."Put_ a

yellow sheet' of paper between two red books." ‘(ome) "Stretch up .

high, touch your toes, turn around two times." (all) L. " 5 .
b. Whispered and "hidden" directions: N - ’ ”

1. ‘Messengerfioz. Choose a child to be the messeng%r boy(and whispér »

a "'message" to him., He chooses a child to recgid@ the message and . -
. , whispers the message to this child. Sample messages: ''Take off T
1 ‘ne shoe." "Turn around three tiﬁes.L "Stand on one foot." The N

child who recéives the message .acts out'the request. The otherl.. .
. " children then guess out loud whit they thought the message wasg.
: When the children master the game, they can make- up their own
messages and you will not need to initiate the méssages. . .
2. A mixed up story. "I'm going to tell you a story, but!you have to 4
listen very closely because every once in a while I'm going to ask
one of you to .do something. Like this: ‘Once there'was a little
boy and - (Tony, touch your nose.) Are you ready? Once there was, '
a‘'little boy named Henry. One day his mother said - (Gary, stand
up. Good Gary, you were listening.) One day Henry's mother said,

[ ’ o
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. . . %% .
"f need a loaf of bread from the store and I want you to go to
the staye for me -(Gfbria, scratch your ear. ) Here is 25¢. Be
{ sure to - (Raise your hand, Maria) bring back the change. Henry
- Wwas a very qareful bdy and te dij just what his mother asked him
togdo. But on the way home ne saw a fé&end and said - (Tony,
clap yourx. hands-) 'Hi Joe.' While they were talking, he -
dropped the/money., Joexhelged him find it .and away he went,
_ taking thebread and money-hgme to.his mother."
- c.. Games-which emphagize directions. .
s 1. Chin, ckin, chin. Seat-the chilqren in a group facing you. Point
- to your §hin.and say; "Chin, chin, chin.". Then switch and point .
' to anothe feature such as your eye but .continue to say, 'chin."
The 'childreit must point to what.you say'and not to where you point. .
//77545 2, Simon Says.- Begin as Simon and give commands:* "Simon says, 'Thumbs °
e © up.' BSimon 8ays,s 'Thumbs dowm.'"etc. 4 If you give'a command with-
out saying ''Simon says," the children,are not to follow the dommand ,
The children hay take turns replacing you as Simon: .
3. Silly relazt Three or.four children are adequate for a relay row,
Place everydayxitems (agchair, hat, mitten, eraser) In a line ahead
. of the relay row. Givé the first child iy the row a command series:
: "Sit on the’ chair. .Put ow the cap. Take off the cap. Jump over:
‘the mittens." After he completes.the series he runs back‘to his
. team, taps the next player in line and goes to the-end of the line,
Give the second child a, different command series. which involve the
same objects: "Walk.around the chair° jump over the cap; put on

£ had an opportinity to-pe:zform a command series;fgnadgflly increaSe .

< the complexity of thé commands. . .

.4. 1 say. Face the children-and act-as a captainv * When- your command
fits your action,. the children must follow. " Foﬁ examplé: "I say,,
touch your feet," arnd touch yourvfeet. The children must do the
same. However if you say, "I say bend over ," and then.raise your
arfis in the airy the dhildren must remadn Still and not follow

., the command. . ; )

. - ‘ |
. ” ~ " | 2
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Purgose. To describe the world using words to tell the color of things
‘ ]
‘I Spy. "A chiid sayéN) spy something yellow (or any other'color )" He
" adds one clue at-a time until so@eone guesses the right ‘object: "It is

a

‘, round,"”" "It wilL bouﬁce." : -

h .

" "A ball" cnswers a child who then spies éomething anoqher color.
) oL _ . Y ‘
R - v . .

Purgose' TQ listen,for detaifs oo B v -

The teacher telfs br reads a rhther short story to the .childreh. Then'
she asks specific questions about” the etory. This is a fevealihgetest
for the quantidty and quality of liatening the children are doing. For’®
example: - fhe boy ran into the room and called out' to his,mother, "See
the new cap that Daddy gave me.' is mother said, "That is the best
possible gift for g November birthday. What did the boyf¢lc. What did
He have? Whd gave him the gift? y was hé given a'gift? When was

his byvthday? .o : R N ,

.
. ‘ .. B 'A .
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the mittens; take off the mittens." Continue until each child has }f »L .



Purpose' To improve discrimination of ,thyming words ana liatening akills
14 ‘ .
The teacher says two words at a time - "hard-lard or run-jump." + The .o
ildren stand up if they hear that’ the words rhyme., For,somewhat more
mature children the teacher saya sentences: This sced makes good bird
feed. Jack put his tools in the sack. John likes meat to eat. The
childreh tell the rhyming words in the’ sentences. Do not write words ‘on
the board - this should be a listening exercdise only. 7
. . = " . / . &
¢ . : .

. : <A
Purpose: ‘To develop ability to listen.carefully . . _ - ° .

'

What is Wrong? .The teacher tells a story of four to six sentences in

length. One .of the gentences will -notmake sense or add' to the stery.

Example: thn has”a new sled. The sled goes fast. The sled is painted

red, Mary 1ikes cookies. John wants the snow to come, John will ride

his -sled in the snow. . AU . '
. + - N [ A

Purgose?} To improve listening—skills and concept formation'

‘H;terials: Story’books, _picture cut ﬁrom coloring books, magazinea, etc,,:

Story in Pictures. Children may listen to connezt worda or ahort stories
with pictures. Aftar placing twq mounted pictur 8 on the chalkboard.]edge,
the teacher may say, "I am going to say two words. ¢ One of them tells

about a picture. Listen carefully to tell me/thch picture goes with, che
right word., Jiﬁxample. pictures on ledge aré cow, dog, man; the teacher’
says, 'horse,”dog,' and children point to the picture of the “dog. Use a
variety of pictures and word pairs.' Y .
Y . \\)[
This’ game may be changed to require higher -Jlevel listening by having the
members of the group. identify the proper picture to go with the payts of
. a simple story. Mounted pictures -may be made from illustrations cat from

. fivé—and—ten—cent—supres books of folk taleh and short storiles. :First

.have rthe children listep to the whole story; then say, "Look at the pic-
tures of our story-on the chalkboarduledge.\\gow listean-to the story again.
When ‘I come to" a place n the story fhat a picture tells about, put your ' -
-haand up. * Be, ready to show the picture that goes with a part of our story. "e
With practice, children will progress frﬁﬁ é "tbu—picture qfory to a

.five—picture story." Lo RN L
N . . v * [ ‘ \‘7 ) d ’
. . . - .t T P . — W
A ! \
Purpgse: To listen for sequence of ideas “ ‘

-

Story Cut-ups. A atory on theigrouprs reading level is cut up into different
parts and perhaps pasted on cardboard, * The teacher mixes the _cut-up pieces
and pasaes them toythe group. The 'child who thinks he has the first part

of the story reads it. The other follow until -ali- -parts have been read.

The storﬁfoften becomes quite a different story from the original gne.
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Auditory Memory
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. P&raosel To improve iﬁstening and memory skills -

~ . 8
ggterials‘ 2 paper crowns !

Echo Ganme. Two children play the game at a time. The child wearing a
crown labeled "Speaker” stands in one corner of the foom. The child
wearing a crown labeled. "echo" stands in the opposite corner. "Speaker"
‘e-gays something in a;clear, natural tone. '"Echo" repeats the words.
\Then each child pasdes his trown to another, Children like to sing the
nﬁ;"Little sir ‘Beho" - inning or ending the game. °

. - .
- ., ‘\-‘ ~

-, ¢ ) N .
{drﬁose: To imptrove auditory memory and listening skills
. P 5‘9" , N . . . “

ki o .

The " teacher~%r a pupil beats on thé‘drum a certain number of times as

all the children listen. One child is cadlled on to clap back the same

numbez, IFf responds correctly he may bécome the next drummér.

Begin with s #e beats. Then the game may be made mope complex by -

beating three fast beats and two slow beats or other combinations of «

" this type. - Gt .
. - . , R u?c!. % . . P . & - .

'S

n - ’ ¢

Materidls:. Rubber ball -, ' | _ oo

¥

_, How Many Bounces? The children close their eyes while the teacher *?
bounges the ball’4 times. The children listen and coumnt silently. ?

* The teacher calls on a child who may- say, "You bounced the ball 4 times."

If correct, the child may have the next turn to bounce. The ball may be

’ Bounced twice,ﬂthen a pause, then bounced four- times. The child-answers

, Purpose: To'develop auditory seguential memor& skills. .

¥

2 and 4. A further adaptation‘may be’ to have him say 2 and 4 a§e 6.
~ \
. 4 A

-

a. Number Seqpencing (SEart with two or thfee numbers and increase
until-the child cannot repeat Yy 1,2,3 - 1,2,3 & -.1,2,3,4,5 -
«5,4,3,2,1 -6,3,5,7 v 7,4,7, 6,5 - 10 20,30 - 30 50, 60 - 60 70, 60 40 -
90 50 70 40 - 15 17 19 11 - 25 35,45, 55.q 21,61,71,1 8 -2, 4 6,8 -
8,6,4,2 - 22,24,26, 46 :

by WOrd Sequencing. (Directions same as )ove) boy,cat dog - dog, caty

‘& ‘boy 7 run yhop,skip ~ skip,hop,run,jump - run hop,skipvjump,swim -

z - ewas,sawﬂwent - was,saw, went,for., -
c. Instruction Seguencin&. (Directions same as above) Go to'the chalk-

- board - Go to the chalkboard; get a plece of chalk - Go to the chalk-~

board; git a piece of chalk; \bring the chalk to me -~ Walk to the door,
' tap three times; come to your geat - Clap your hands three times;
stamp your feet four times - - wink your ‘eye; rub your nose; tauch your
tdes . :\‘\\\\

. \;"\'~\ " *
19 ~~l

Purpose: To give ¥ractice in listening carefully «to increase o?e's meméry .

-



- f B -3 / o . ) &
II ‘. . ) P (l )
Purpose: To dei .lop auditory'memory'skills Q ) oo -

Materials: Paper and’ pencil fd?‘each pupil

Directions and Numbers. The; teacher‘gives the;pupils, equipped with .
paper and pencil, the tollowing direct§pns: ~ \‘fk
1. Listen to-this series of numbers and write the™third: 5-9-4-2-7

.

2. Listen to this series of numbers and write the next one to the
last. 3-7-2-9-8-5 .

3. Listen to these numbers ind write the one in the series that is
closest to the number 3: 7-5-Qr9-4-6 ’ ~ ’

4, Listen to these numbers and write the largest of them. 6-~2-7-5-8-4-7
5. Listen to these numbers and then write a number under 10 that is
not ment d. 6-2-8-4-9-7. (Answer: 1,3,5)
Vary instructions from simple,to complex. ]

Purpose: Tc listefi careful}y in order to develop’memory span
Kaleidoscope:" Have 4 to 8 children stand in a row across the front of !
‘the room. A leader, names a color for each of the players as the other
children‘watch and listen. The children at their seats close their eyes
putting their heads on their desks while the 'colors" change places.

Then /any child may*volunteer to uname the color associated with each

pla er. p .

-The game should be simplified for younger or léss able children by
using a small number of colors. -

Purpose: Recall of more abstract items: Digits, Letters and Rhythms

a. "Rote Counting in Proper Sequence. Juice time provides many oppor-
tunities for simple counting. '"How many children are absent today?
How many cups (napkips, crackers) do we need?"
b. Telephone Numbers.- Use telephones (play) for the children to call
" each other. The teacher, is the operator. Each child asks her for
the telephone number of his friend. Give the more proficient children
a longer serles to remember. In order for the child to phone his
friend, he repeats the seriei‘correctly If he makes a mistake,
the operatcr tells him he has a "wrong number" and gives him the
' number -to Yepeat again. 2
c. Elevator Boy. Choose one child as thé elevator boy or ﬁarl The
“other children ‘atk passengers on the elevator. Each child in. turn
~» names the floorxat which he wants to get off. The elevator boy re-
peats these numpers and ends by saying, "Everybody off." Example:
"First floor, second floor, tenth floor, thirteenth floor, every-'
body off." ‘(Ideally, the{zhildren might give their numbers in

order, but it is not negesSary and the elevator boy may call the
floors in whatever order they were first given.)
d. Prepared Tapes for thejTape Recorder. For motivation and to save
= time and givé individial help, prepare memory drill tapes. Vary
these: in content. Example: Record digits, beginning with only
, two numbers. A pause follows during which the children listening
"‘repeat the digits. Gradually increase the number of digits given.
‘., The same tape can be used for several sessicns. (Material in
R addition to digits can, of course, be recorded and repeated in the
specified order by the children.)

= | - -10- 14
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e. Finger Puppets and Hand Puppets. Puppets help to motivate memory
drills. The puppet may present a series of digits, letters, non-
sense syllables; or words and the ‘children repeat the sequénce.

Later the teacher may present the material and a child may use the
puppet to repeat the sequence. -

f. Rhythms. The children can repeat rhythmic patterns with coffee can’

* . drums, rhythm sticks, or hand. clapping. Vary the patterns: sghort,

* long; short, short, long; loud, soft; etc.

g. The Giant's Garden. Tell a.ﬁtory about’ a giant who needs children teo
help him weed. his garden. Every.child who walks past his house must
repeat what the'giant says to him or else he has to help the giant.
As they pass, the giant (teacher)- says three or four nonsense syllables
(ro-de-dum, fe-ti-rap). The child must say them back correctly. If
he’ cannot, he goes to a part of the room designated as the garden to
hoe weeds. Increase the- sequence or substitute words, -digits, or
letters, .

Purpose: To sequence a series of words
Materials: Any list of spelling words or reading words

Ask the children to listen .while you read a short geries of words. Then

ask the child to repeat what you have said. As ‘the' children are succesg———— --

ful, increase the number of words in the sequence. Variation: Use series
or rhyming words. Use series of words beginning with the same initial
sounds. s

’

. v Lo
© e -

Purpose: To S8equence a series of directions

* Give children a geries of silly commands (Hop to the door, etc ) to be

completed by the children individually. After giving the commands ask
the child to repeat the dire¢tions’comple_:ly before performing the
tasks. Ask.children to be teacher and give you and the class commands.

Purpogse: To sequence a series of events. .

Materials: Flannel board with characters to go along with the story, or
) puppet figures . . “

Tell the story using the flsnnel board pictures. Have the children then

repeat the story and place the characters as they re-tell the stoty. The

.. story also could be done in pantomine by the children the second time.

4

Purpose: Review of curricular materials, such as class or category, 'pro-
vides & routine situation for evaluating and developing auditory
memory. Initially, props (miniatures, pictures, blackboard clues)
may be used; later these activities may be performed with out

) visual clues. _ :

a. Geometric Shapes. When reviewing geometric shape request a specific

order of presentation. 'Now, I want you to listen very closely. I

am going to call out three different shapes. Then you will tell every-

one those names and hold up the shapes in the order they were named.

Darlene, I am going to call on you first: A rectangle, a triangle, -

a circle. Now you say them. Now hold them up--first, the rectangle.

That's it.”" Give each child a turoléj

~ =11~
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b.  Grocery List. Initially use props for this game: an egg carton, a
butter box, a soap container, empiy tin cans with the:labels left on.
Place each item on the table as it is added to the grocery list, "I

« went to the store to buy butter. I went to the store to buy butter
and eggs., I went to the store to buy biutter, eggs‘and milk." In-
dividually and as a group thechildren repeat the list as it grows.
Later, the children may be able to play the game without props,
Grocery Store is an alternate way of playing this game. Begin with
three grotery containers. -!'Let's pretend this shelf is a grocery
store and I am putting out some groceries. What have T put on this
shelf? Let's name them: milk, eggs, oleo. Good! Now turn around.
.and ‘look at this side of the room. Don't look back. Tell me the
things we put on the shelf. What was first? What came next? What
was last? Good. Now I will change the groceries. Let's name them
now: oleo, milk, éggs. Now ‘turn around and look atross the room.

* Tell me things we put on the shelf." .

¢. Suitcase Packing. At first uge a small suitcase and actual {tems.
Later, the game may be played without props. Example: Child One:

"I am- going on a trip. I will pyt shoes in my suitcase.” Child Two:
"I am going on.a trip. I will put shges and socks in‘my suitcase,”
Child Three: "I am going on a trip. I will put shoes and socks and
a toothbrush in my suitcase."” Each child repeats -the previous list
and adds a new items. .

¢, The Farm. "The farmer went into the barn and saw a horse. The farmer
‘went into the barn and saw a horse and a ¢ow." Rubber animals or-
animal pictures may be used at first according to the procedure in
c above. : .

¢. The Garden. "The fgrmer's wife went into the garden to pick beans.
The farmer's wife weltt into the garden to pick beans and corn."
Vegetable pictures may be used at first to stimulate response5°
play as in c above. ’

f. Animals in the Barn. Cut out a picture‘of a barn and paste it to a
side of a small box. Pin the box .o;théﬁ flennel board. * Use fa
animals from a flannel board set or ﬁagaz e cut ouqa. "
picture on-the flannel board that ia going 1ay a ném berﬂ

ing game. I'm sure everYbne’knows ‘what. th¥s is. 'Rig It-is

barn. Now in this barn axegsbmg%animals. If you, liste you wil -3
know which animals are fin barn becgdﬁe 1 am?going: n%make some
animal sounds. I will, ma 0 or three sounds so don't anything

animals whose sounds4£:made‘ Ifﬁyo rere right,4é§E animals .will -

-come out of the bagg“ Ready?" er .a ¢ &*d has named- thg»animals

in the right sequence&*remove them from the bgrn Jand plﬁceJ:hem bn \/-

until I finish. Then Im&tﬂ,l adk scmeone "to W11 mé. the name of t:he v / ?‘
|
A

the flannel boarda{’AﬁBthet .child can put them bhck intq. fﬁe barn ip P

the order in which t‘\eyv‘uame“out5 CQntinue tﬁb> mé witﬂxgnother

sequence of anfmals, . . nfﬁ?- ;o o . .

g. On Our Way to #chool. ﬁDid yoy. see aqy;hing ial on your way to
school thismortifng? Godd! Some of yoﬁqﬁid # ztfg plqy a remember-
ing game ahout the things 5& saw -op- tﬁe way to. schbo & ’Térryliwhat
did you seel (A Bquirrel ) . €af *you sdy, 'On our wa o school we
saw a squifrel * Joe, what % Sh ee? ..(& ‘fire tr » Add it to
Terry's sent ce. Say, 'On our y*to gchool we saw- \équirrel and
a fire trucki'" . . K

k. We Went té, the Zoo. ''Can we play ouffkhmEmbeting game g the zoo
anfmals?,. This ¢ime we might say, 'We went to the zoo\,lWé saw an =
elephant’ th ate peanuts.' Let's say that together. Tina, can you
tell us another animal and.something about itﬂ‘s (A zebra with stripes.)

v ! ~12- 16 . - 3
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*  Good. Now let's talk about both animals. e went to the zoo: We
saw an elephant that ate 'peanuts and a zebra with stripes. Whas\shall
we add next?"

i. - Veget table Soup {or other food:categories). "How many of you likem
vegetable ioup.% Can you name some of the vegetables that we use in
making vegetable soup? Good, you named quite a few. Now let's play

+a game to see how well you can remember the vegetables that are used
in the soup. We will pldy the game this way: the first person: will
say, 'L made some vegetable soup. . In my soup'I put- some tomatoes. “‘
The. next person will say that and add another vegetable to the soup

I made’ some vegetable soup. In my soup I put some tomatoer, and‘Begps.
The next person will add bne more vegetable." . .‘:L

j. Memory Games Related .to.Other Curricular Content. Adﬁot£_~ pecially .
during oral reviews, lists of related-material to-a memoiy ~ame forhat.
Animals and foods ahve been*illustrated above' similar-games might in-
clude colors, furniture, clothing, vehicles. S ,.5;

k. Fruit Salad (or, other food categories). - "How many ofeyou boys and
girls like fruit? If we mix fruits together, we would have a fruit
salad. Name some of the fruits that might be used. Do you remember
how we played the vegetable soup game? Fine! We'll ‘play the fruit
salad game the same way." (See i above.) .

¢ - P A
\ .

Purpoge: To hear direations and to remember and fallow them through

]

4

Materials: Bencils or crayons and paper (diregtions can be put on tape
for individual listening) ° :

Directions would be: In block 3 write youf name, in block 10 draw a
‘red ecircle, in block 15 draw a yellow line, etc. The child listens ;

. and performs each task as directed. Be sure to pause between directions
so that child has time to finish one task b&fore he moves to another.

N
A 3
9

‘Purpose° To develqp auditory and vecal squLntial memory skills

Rhymes. Repeat the rhyme: line-by-line until the child can say all four
lines, Let each?child name something different to carry to town in his

Sbasket as the activity progresses. ¢
) . 'l * ,"' “
..Rhﬂ e " >l1st _child ond child "
» * #. N i ———— S —— -
mhst _go down, I tust go down, . I must go down,
wn to thg_town, Down to the town, . Down to the town,
Down to the towrn, . ° Down to the -town . Down to the-town
With my basket . - With my basket of eggs. With my basket ‘of eggs &

s Lo . ‘ nuts, etc.

v -
-

THe game may continue in this manner until the last line is too long to
remember. Reward the child who is able to say the longest line by
allpwing him to be first in the game the next time.

) N

‘Purpose: Recall of Songs, Finger Plays afd Nursery Rhymes

A

- Most preschool and kindergarten music and acﬁivity'books coatain materials
which emphasize sequenced or ordered items. \The<following are typical and
do not represent a complete list. . "

‘ v v ' -13{1 / o ‘.’: ¥;
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. “a. Sequence of Number, S o , e o
" "Ten Little Indians" PR - . o v

"Band of Angels' . s A : B
~ "Three Crows" -, ) . : ; e -7 N

. - "One Potato Two-Potato" «" R . B |
1_ “"One, Two, ﬁ ckle My Shoe" ' : '

01d MacDonald Had a Farm" * .. °° . N o

"''The Farmer in t\he DeI‘l" LT - W .o >

« "Sally's ‘Hammer" b ‘ ) . - LT
"This 01d Mau™ o — . . o

. "I Know an, 01d’ La}\ " : . Ny .

"The Mulberrxy Bush" ‘ ;o . o

"The Wheels on the Bug" °* e g ", . (-

-

rp_ose. Reca*l"of directiquns N < ’ ~ T Y
. s DO . ' ) - ~ F I A
*\\a. Do and Tell. Whisﬁer‘a short ‘series of directions such as, "Go to~ : ' ¢,
“~  the door, knock on it once, and come back to youy seat. -New tell us -l
what you did." Be sure the instructions atre not~'too ‘complicated and ". :
that the main factor irmfvolved,is memory and not ‘the motor requirmpents LT
b. Reviewing: Directidhs. When presenting a lesson ﬁx aubéequeut: oocasions, :
aliow time for the qhildrén to attempt to recall basic diregtioms. .- "2 .
) 5 \ before you pr\’wide instructions. ."Tpday we are going to trate girgleg) % v/
\ again. Tell.me what we will neui (paper, crayons, inset:s) Gpod ) N

:here are the materials. Noy tell me what we must do first." - & e
c. Fruit Basket Upset. The children sit in a circle and ‘the’ teacher’ '_ - &0 3%
" 4its in the center.. Count off the, children by ass;lgning the es - IR
4 Y‘ ‘

N T

of four common fruits: (apple, orange, bana peat). The' teacher: » - i
calls out the names of two.fruits. The ch ldren with ghat designatim‘
. exchange pla es.”.Wheg, the teacher calls, YFruit basket upset," all - ‘i?
* the cpildren{ in tha circle exchange places. Later a c 1d may Ae lace 2,.4 v
" the. teacher as-the caller in the center of the circle. ariations~of
©  tisls game may be used t:e;\ief],ect other, areas of the curriculmrf. P
" Assign npmerals one through four, The'upset word is "Arithmetic." )'% _) .
. . Assign the names of four barnyard animals. _The upset word 1is "Barnyérd .
* Assign'the names of four: jungje animals. * THe upset word 1s "Jungle." Y
‘Assign the names of four cofors. The upset word is "Raimbow." - S}‘

Asgign the names of four geomet:r:l.c shapes. The upset word .ig .l'Shages,.' f ‘i

: Purpose: Auditory memory ) ‘ . . L ; f; ) 4
The:éaming Game. One ch:l.ld 1s It. He t:uches an object ‘and games it. . D
Then he -tags a second player who touches and names that objeat and a \
" new one. He then tags a third player who ‘touches and names the first
two objects and adds third. Continue unt::l.l someome misses an object; . ) .
then Begin with a new It..

¢ L !

~, . - e

Purpose: To remember and follow directions in the correct sequence BRI

. A ’ oo :
‘. Ring the Bell. ‘The children sit on the floor in a.circle with-the bell : i
in the center.- The teacher gives a direction and, calls on a’child to -

) ‘ . : . . 7 W v
S‘ -14- ' C L
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. carry it out. Sample directions.are:  Hop to the be?l on one foot, ring
it agd return to* your place hopping on the other foot. ’Walk to the bell,
walk around it and ring the bell 3 times. Skip o the bell, ring it
twice, put it down, hop to your, place. After the children are familiar
with the type “of directions given, allow a chfld who has successfully '
followed the direttions to choose the next persgnsand give the commands:
Vary, directions from simple fo qomplex ;ﬂn -

2‘;:‘ ; o I . . .~

Pu se:, To i‘mprovp discrim'i*ion of rhyming and non-rhyming words and

»r

2y bu't’one is as diffe t as fan be. - Listen cirefully' sos'that
you, ¢gp tell me the wor.ddthat souﬂ{ uli-'l& ~ The*words are 'me— * )
tree-vrun.. Wha.r,wor s rhyme?'". Pauée for reaponae, *'Yes, ‘me' and '
éree rhyme, " : ",&j{ . \ . RSN ‘,’ By \

¢ v N
;-f

. L
Say o\eh{'pu ilslI will gay thr\; words to-jou; xo, of/ﬂk\"ﬁvord’s" lﬁ;:

v apdft rgtgemory . . .

L)

. Othér groups of wordsxare: e—but-she' mew—::téw-or my-at-I; bal%—wall— i

- c.‘ & ~ * . ‘. ’?‘\ - ‘,
_Pug" ose. Reacal'l of story content . ol “ .

.+ selves:to seQuential recall however, .any story be adapted- to

¢ ‘toys;. Way-has=play; red-said-wet; guess-did-ybs; away-play-my; GKA
3 for-make&vhide-ride-‘&hite. Such words are for oral &hd auditdry
¢ tjce and shoyld nbt be presented visuallz‘}at the early pr:hnary sta;\g

> . " N - “\
. ; . o s ‘

* L':

h t

a. fow You' Tell” It.. _Tell a s‘imple sl&:’y and have the children repeat
the events in thg order of theif okcurrence. Help the childrenégy
agking "What ﬁ)pened‘ bfter that?" S&mi}@ly, review longer stéries

" yhich you have read to the children several tides. ¥ Stories.such a
The Thyee Bears, The Gingerbread:Man and The Carrot JSeed lefid them-

such a. review. ’
b. Official Answerer. Select one c,hixd to sit beside the Aeather whil@
~ a story is. g - read to the group: - "Angie 1s going to listen to
this story véry carefully. * She will 1isten for the® names of the ‘-
gr:ople in the story. -She will rememberfwhat happens in the story.
én the story is over, we wilk ask het spme que‘tionél 1f she
can tnremember, she might call on someone else to help her.

L 23 - 0 .

v
» . \ . -

-gPurpose: To improve li'st;ning and memo*y ekills

} REN
Moat children love/;,ltal"’l tale. Let £h1§ take turns reading aloud and .
listening to stories about Paul Bunyan,
Those who ara nompreading are to listen with closed books for all kinds
of, exaggeration.- ér each page has been read, tHe pupils enumerate .o

the exagg®¥ytions thdy canremember. Have them comment QR \the way. an
e'xaggerator should: - “:128 though he him’self were impres Ed with the
alleged facts and Helieve them. .
s J N
' ¥ . .
LS @ ¢ [

1

ike Fink or otheg such characters:




-, . .. “ ’ -‘ - v . ) .~L—- ':
‘ A ‘ae "‘o 5 . [ 3 e '35. ’
Auditory Discrimination .
. < A G o, ) . .
' ; . . Lo e ‘
& . . . N X - /}/{
Purpose: To develop auoitory _rgception skills ‘ | 4

. Identifying,Familiar Sounds / (Let the. child s 1ect 'a picture of the objec //j/
when attempting to identify the sound Use a pe récorder,) “o :

.1, Tage animal sounds., (bird dog, cat, pig, cow) ) }// : L
_ . 2. Tupe. hymén voices? - (child, ‘man, woman, baby) 7
3. Tape- bells or horns.’ (onr bell school bell, siren, telephone, tar T e
horn, truck horn) “ !
f/‘4.¢ Tdpe home noisess (eunning water mixevy\laughter' door slamming, T
v?coum cleaner) ‘ ) SR . ‘ . !
& e e ‘® " 4’ . - . ¢ ’ .

A

scriminate‘betwyen I1kenesses

\ To help develop audytisty :

.1/ A L .0 .
A AR 'kf .
Materialk. Pictures of objects ahd tape of thefgounds pf those objects.
LY -

a. }Show and discuss 5 of the pi&tures. Listen “to the. Swao(mds. Have . &
the chiidren idéntify the_ picture w@th the correct gﬁund\ Repeat the
sProcedure for the next cards. S

b. ¥Put the pictu;aaﬂesid . Have the'childqen name'the first sound N
heard, second sound hgard, ebc. ‘, .
D1§ten to more soundsd Dﬁscuds ‘gounds which are aim;lar, qaunds ’

" Purpose:. Toe¥EGognize fam;liar sounds.
©  and differences of familiar sbund
memory. R 2

a8

‘;ﬂg which are different. ritdnte procedure. i
Choose a gpeciffc area).e.g. voices-of people' have the children
Qlagihands each time the voices are heard. Continuq is procedure
~ t .“ " . ,
SIS AT S e

¢ -

Purpose: To dfecrimfgate between.loud and soft sounds ' a
Y .
. . . ® " > -

Materials' Egzmmer, whistle, similar:objects in the classroom

‘ b .
v, sk the thiTd¥en to identify familiar soun that&are v loud aoﬂ J!
famiL&ar sounds that are very soft; the bang of a ham¥er and a, 1light Y
V¥ tap ofathe hammer, a loud shrill blast on the whistlé and a quiet toot,
| a whisper and a shout. .The teacher may &8k the children to make addi-
\ tional scunde. . For example: What sounaﬁwill a blg bell make? What sound
' will a small bell make? What sound willa big dog make? What sound will" <
\- a puppy make? What sound will a big rooster makg? What sound will a .
v little chick make? > . . e
‘ . g /

=

. . , .
. <
\ ’ . '

'\Putgose:' To develédp auditory discrimination ability.‘ﬁ}ooincrease audetory

\
.
] * ‘. 1..1

v N -
memory.ability , I ﬂ .l~{* :
. Materials: Rhythn band instruments” or, reproductions on tapns
) ' N Y ~ Y . '; e ) { —I
~ . Lo b ‘lﬁr A%() ’ 4
) . | - . o :‘.
N 1 *" . . ety .



: QErigls. Bell

. Meterialg: Clock (wind), rhythm instruments, tapes of daily sounds,

s _ ‘ ( . o] ', ’

a. The student will begin by distinguishing between various sgunds
presented. s

b, The students will distinguish between various tones of similar
instruments (example; bells, xylophone, triangle)

c. Sequences of instruments will be layed for children to identify.

Purpose: To improve ability 5 identify the, direction from which a \
sound originates . Neoo, 0 :

7

Who Has the Bell?  Ome pupil iS*seiected to be the listener. He n

. stands In front of the room with his back to the class. The léader
" moves quietly around the room with' the bell, "which he places in the, 2

lap of a child. The'leader then goes to-the front of the room and
says, "Ring the bell, who has the bell?" .The child who has.the bell ‘

1, « If he nameg the child who réang the.bell

‘child who rang the
er-hecomes the néxt leader and the bell-ringer

correctly, the lis

" rings it. The. lieggézr hes three guesses .to find out the name of the

. becomes the next listener. If he does not succeed in naming the
_bell-ringer in three guesses, another listener is chosen. . '

-
-

!

[ R roet 2 . -
"Purpose: Sound direction andtioudness, rhythm and tone

rhyming lotto

Y
.

wa. Hide a ticking clock while the children close thelr eyes. The

children move about the room quietly to find the clock, alded in.
their search by the ticking. The finder of the clock becomes the
(child to hide. the clock for the second game.

Lb. ‘Rhythm. ' 3
- 1;° Body Movement. When the music plays sloyly, the children

M|

‘should move slowly; as it speeds up, so should they. "Begin

Cs thic activity with a drum. Each time they hear it, .the:

.~ - . ¢hildren should take a step. Af first, the beat will be
slow’ and even. Later, it should be faster and’ the children
should be running. After the drum, piano chords can be used.
Finalix masical piéces of increasing complexity can be .
\ introduﬁhd as the children gain the ability to interpret . n-
e, tempo in music into a corresponding tempo.in movement. N
3. Rhythm Inetrumenes The children learn to reprodyce;rhythmic
) patte&né-of increasing complexity with a variety of simple
4 fngtruments. (Hand clapping may be Ysed at first, but the
rhythm instruments-provide better. mo ivgtion.) Sample rhythm:
1-2-3-4 (Instruments Struck or sounded on first beat only)
. 1~2-3% (On the firgt & third beats)
. 1-2=3~4, {4 long sound on ‘belats one and three and a short sound
' on"beats two and four.) ,
Teach variations wizh combinations of loud-soft or of skipped
beats. Similar vapiations may be introduced with'a 1-2-3
rhythm. When the .children are able to maintain the rhythm, a |
, . plano me}ody may be superimposed. Unison counting helps to
maintain the rhythm. . r

G -17-_2.1 IS _ .
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. P
"c. ‘Tone . ety . y
‘ \\§ L Piado Scales. ' "My fingers cah’ work up' the pianc." (Play the
\ scalé.) 'Can you hear them?’ Now what happened?" (Slide down
the scales) Play scale- slowly' MAm I walking or running? Am,
I playing loudly or softly?%y
2. Glags Bells. By filling i{ﬁgtical glass tumblers with graduated
amounts of ewater }ou\pan crddte a scale of eight tones which can
‘"ring" by tapping them with something long and metal such as a _
knitting heedle: Initially prq ent only two glasses to the

a child-would be able to arran e ‘the eight glasses in the order °

‘ of the ‘éhromatic scale) but sulh a performance would not be re-
quired of all children. As the ¢hild's acuity in auditory dis-
crimination develops, increase the number of gladses.to be
-arranged. Skild in arranging four or five' bells would be con-
sidered an adequate performancqh o

d. Identifying Everyday Sounds . .

« 1. Classroom Tapes. Make a tape recording of various ordingry

T sounds. the piang, drum, door shutting, ‘children clapping,

" " gomeone wazlking, or runping (water), a teacher ‘talking, "etc.

Leave a space after each’souynd for.the children to identify -

it: "Listen clgsely to the soufids. 'If--you know what any of

them are, 'raise your hand. Close your eyes and tell me«what

/  this’ sound is.” (Prag a chair across’ the floor.) "All%b

right)gopen your eyes. What was 1t?" _If the children hidve

/ the idea, start the tape:. If- they don't, try other examples

/ before uging the tape.

[ 2. Sounds I Hear. ' (Four 33 1/3 r, p ‘m. records—o$l6 50 the set -
® . !~ '8dott Foresman and Co.).?* "Sounds around the House," "Sounds -
, around the Farm," "Sounds in the Zoo," "Sounds around the.
Lo Neighborhodd,' ,and "Sounds akound the School." [These recérds
may be used with or without ghe .accompanying picture card .
photographs -as a visual aid. This set is usgeful for ‘combining
i auditory ulscrimination with oral expression.

e. Discerning Rhyming Words .

/ 1. Rhyming Lotto. Make a lotto-board by drawing squares on card-

N board ‘and pasting pictures of objects familiar to the ¢hild in
~ . the squares. Make tffe’ 1otto "rhyming" by mounting pictures on
cut-out squares of objects that rhyme with those dn the board.

: > Ask the child to- match the two dets of pictures. It will be

/ + helpful to.the child to hear the names of the objects, so ask

‘?him to label those on the board before you begin the game. As
you turn over the: cards ask, "What is this? Yes, it's a moon.

Noéw, who has a picture whose names rhymes with moon?" .
?

L ) ) . . \ ’/ '
Purgose" To -train auditory sense aﬁd develop the'ability to contentrate,
*To help develop a sense of order. .
Materials: Boxes or co tainers - all identidal in size, shape and

! ' weight. Half will have red tapes and the other half blue.
! o Fill cach pair (1 red-1 blue) with identical materfals that

’ = will produce a sound (beans rice,«bells, papet clips, -

pennies, etc.)

.
N
* .

-~ To- 1&1-:»‘

/ ’ L w §)$y
o ‘ - .o ﬁﬁﬁi

child and ask him to select“the higher and lower sound., Ideally,

x
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/
Present 2. shakers of* the same color to class
. differences 4in the sounds (loud-soft). Then t
with 1t's identical sound in the other color.

a.

P

Have them,identify
ry to match 1 color

Do this until all

-

are matched. _“
Grade the sets ,according "to sound, deciding which 1s louder or
softer than the 1 just:'sounded. After one set has beeémr graded
v.ask the children individually to grade the’ other set matching ,
it to the other set. Check. for error. ‘
After the child has.learned to match the sounds following the abOVe
proceédures the exercise can be extended by placing the 2 sets of
the shakers at some distance from each other. The teacher selects

b.

- the child .to find the matching -sound from the set which has been
placed in another part of the room.

- a

A

&

Purpose: . To snrengthen Iistening skills

. Materials: Famﬁiiar storyfwith clearly identified characters who
- reappeaf ‘in- the story several times. ‘Ipstruments.

r~

*

4

Choose or let children choose ‘an appropriate rhythm Znstrument to
represent each character in the story. Give each instrument to a
different child. As the teacher reads the story, ask each child who

‘ holds an 'instrument to play it whén he hears his chatacter mentioned.
Read the story-again and ask ‘children to play their indtruments when
their characters are mentioned, trying to make the hstrument*tell how
the character in the story is acting or feeling at the moment. 1i.e.,
fear might be demonstrated by sHaking; stomping by thnmping the instru-~
ment; knocking, by knocking; tip-toeing, by tapping lightly; rumning,
by successive rapid tapping. The story may be repeated several times,
or new stories and new instruments may be chosen. -

.

5

Purpose: To strengthen the child}s abilitb in listemirg to directions

Do- "Simon Says" or change to andther phrase{such as "do this." You
demonstrate all movements, the,children only follow those directions
‘preceded by, "Do this......" The better listeners then become the '
teachers. .

<
\
-Puréose: To say a poem. together so all children pa§ticipate orally

on an equal basis. A

© Fish, ‘ k .
a' 7
All: Look at them flit Lickity split
Gréup 1:  Wiggling ’ . N
Group 2: Swiggling ' >
. Group 3: Swerving 2" :
* . Gréup 4: Curving .

"Group l: Hurrying .« - - ‘
Group 2: Scurxrying s )
Group §: Chasin ;g‘?

%Group_dz Rading . 4. J
: 2

-

(g

"a container £yom the set closest-to the child, shakes it, and asks )

e

7

4
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Aruitoxt provided by Eic:

. Grpup

Group
Group
Group
All:

Troup
Group
Group
Group

Py

1: Whizzing .
2: Whisking i : '
3: Flying

4: Frisking

Tearihg around

With a leap and a bound

1: But none of them making the tiniest -
2: tiniest d
3: tiniest
4: tiniest soynd : . ’
. | . )
F] o +
*
"-
-
. . ' s
N AY
: . s 7
. _— %
. b
)3 /.
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CHAP’I‘ER u I
I.ANGUAGE osvsl.omsm - EXPRESSIVE sxl,usr

1 " 1

Auditory Vocal Association -

< . ) \
1 “ Tj / \
Purpose: To be able to hear and to say‘initial consonant sounds. Io' =
be able to relate initial sounds to pictures.

Materials: Old Itch Game = Deck of .68 cards, including 67 cards with .
pictures ‘'of- things who names start ‘with ‘consonant sdunds ' © 7.
and one 01d Itch card..

[ M

The teacher first shows and discusses all of the pictures on the cards,

. demonstrating the relationship between the pictures and the heginning o
. consonant sounds.” The game i{s then played like the familiar 01d M4id.
- With 2 players for instance, each player gets,7 cards and the game pro- 5

ceeds as follows: R .

. . : . _.g ,

a. Player #1 mayches various.cards by matching initial <tongonant

sounds. He then discards his matched pairs by placing them in.
front of him and saying the names of the pictures Player’{#2
follows the/same steps. o
b. After the first round, each player is allowed to draw from either A KL
the deck or his fellow player's hand. . If he still ‘cannot ‘make a
ratch, he must forfeit his turn. - "
c. Game ends when all possible pairs have H?en matched and one player
is left~with the 0ld Itch Card.

Depending upon the'abillty level of the students and the goals of' the

activity, alphabetizing the cards in the player's hand and a sentence-

making can be objects of -the Bame 4in addition to matching initial )

-/ sounds. Concepts in counting can also be set up by asking players to
count their pairs. The winner is the player with thie_nost’ pairs. .
. b .' "5 .’ ) ‘s S '
*.Purpogse: To recognize beginning sounds. To fornt words. \To develop
phonic association.
t o’ . P € -.
B ’ Yaterials: Language Maater, cards and matching pictures
& .
a.” Discuss name of each plcture. See if child is able to match word and
picture, repeating thie worjl and then spelling it.as it is matched to
Pt e -the picture. L
B, ?ut both the picture asd matching word on blank card for the Language
- . "Master (done with paper clips). Have child repeat word 3 times as it
' g?és through record c¢cycle on L.M. for auditory-visual relationship.
»
el L -21- (-
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. c. Remove picture as stimulﬁs, have chi{d listen to his own voicE;.
répeating the word as he sees it.” Remove wor® cards ggpphfhe L.M,

. and check for retention, This can be 'done over a spac .ol ‘several
«« _days -tc check retention. S AT
4 e : ¢ q- R . . .
R N {.’ 7:\. N B

&
(2 .

Purpese: To give practice in listening to recognize word beginningsu
¥ . - . . -
The children stand. The teachers say, "Listen for words that begin .
like »'" (using a word that begins with a single consonant’, e.g., . .
1  ©ild)" "Clap when you hear one, If you clap at a word that does not. o,
" begin as (milk) does, you must sit down." The teacher then says'four :
words, some of which begin‘like milk, For example, she might say, . .
"my, much,’ house, -man." After a number have had to sit down, all stapd
again and the- game resumes with another beginning sound. - ey,

N

<4

‘Puféose: To learn tha! many words begin

Say pairs of~WOrd; and ‘ask tﬁéﬁghildren to

alike and those that begin differently,
pairs of words begin with the same- sound.
‘classroom make a good, beginning list.

. . L -

. A,
Purpose: To dp choral speaking.
- ¢ T

Elevator. )

Push the button--

Soié: 13;
Unison: Close the door. ' ~*°
. Solo: Push a button-- . S

“¢«Unison: Second flgor.

L

"Solo: ‘The box goesiup--
Unison: And up, and up.
Solo: ' Push a bUttOhTT .
Unison; 'Thé door-—-slides Gpen.
Solo: Down we glide--
Unison: ‘ What a ride .
. . . . '-
Solo: .>0pen_the‘door-- )
Unison: .Main floor.
.Purpose: Chorag reading
Likes:;nd Dislikes. . !
"Unison: What do you like to, dg?
*, Child 1:° Ride'my bike! .
. Child-2: Take a hike:
" Child 3: .Eat ice cream!
Child 4: Laugh and scream’

hiY

alike

¢

1dentify those’that begin + =
Children can tap when the ;
Names of children in the

.
N

J:m p l‘}
<
&

Unison: What do you hate go-d;?s
“Child 5: Dust my room! T
Child 6: Use a broom!' .
Child 7: Wash my face!" . °* .
'Child 8: Lose a race! ) _ﬂ

~ ] -
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Purpose:
Materials:
¥

To strengthen the ability to use complete sentences ) \ -

Bag filled with small objectk of lifferent shapes and textures
L ¢

Individual students place their hand in the-.bag and ‘obtain an object.
While keeping the object hidden, the student desctribes that he can feel

about the object.
sentences.

by saying, "Is it

take turns.

Purpose:

The student should. be- encouraged to use complete
The other students then begin to guess what the object is
? Could it be 2"

Allow all stidents to

a

To give practice in listening so that players will improve

* theéir uge of the English language :

.

¢
-

The leader. g.ves a sentence in which a word has been used incorrectly,

as "He has Went away."

p Purpose:.

The player who recognizes the error muSt
correct it, as, "He has gone away" or "He went,away.'
becoimes the next leader.

This player then

v
~

The child will say words and phrases he has never said before

- [}

¢

Chbose-stories that have repeatiug lines so .that children can join ing

the repetitions.’

v "5
S .
-

Purpose'

Examples are:
”Pigs, and;The Three Lears-

The Little Red Hen, The Three Little

Many modern stories also have repeated 'lines.

-

To use words of opposite meaning

Pronounce each descriptive word on the left. Individual children néme

+ the opposites.

- .

_...asleep-awake -

brave-atraid

cold- hot (warm) o

: ‘dark-light J, &

.

y \'244\

‘ deep-shallow

. fat-thin ", ¢’
full—emptyy
tight~loose
good-bad’
large-small
long~short
lost-found " | ¢

', noisy-quiet
$ e

. eac¢h time.
*‘word.
.‘cireﬁs. (I'm theaonly one) I’am going to the circus.
80 Or not) I am going to the circus.

4
Purpose:

<7

s

o™

old-new

" right-wrong ]

rough-smooth
sad~happy
sHarp~dull
sick-well® |
straight-crooked

strong-weak '

tall-short

thin~thick

wet-dry

sweet~sour . 3

sunny-rainy ’ ~~

To.streserthase words that’ give meanings to the sentence

Write on: sentence on the board six times and underline a different word

v f
.
e

The clasg reads the sentences, stressing each underlined
Discuas meanings of the sentgnces with them. ~I am going to the

(Whether you say
(I'm on my ‘way) I am going to

23—
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the circus. (Not from it) I am going to’the circus. (The best one
of all) I am going to the circus (Not to the store).

Purpoge: Proper sequencing of sentence parts

The children hear a sentence that does not make sense. The teacher tells °

them that if they turn the words in the sentence around, the sentence
will make sense. She gives an*example: 'The man bit the snake; the
Bnake bit the man.! Then she asks the children to change the order of
words in other sentences, Some examples: The chalkboard erased the
teacher, The milk drank Ann. His shoc tied Tom. The story read my
mother. ' . )

Pdrgoéeﬁ To stimulate the production of meaningful language and accurate
listening - -

Short- £11m atripéﬁare especially adapted to storytelling or brief
explanation by children. Many of the film strips prepared by Britannica
Films, Coronet Films, Jam Handy, etc. may be accompanied by the child's
story ‘or description as the different frames are projected. The other
children should listen for correct details or omissions. After a film
strip has been shown several times,usome children may be able to des-
cribe its content in some detail without showing the pictures. The

rest of the group should listen fgr accuracy of detail and for sequence.

v ' o

Purpose: Reinforc¢e hypothetical or inferred association-

a. Auditory Association at Storytime. Auditory association activities
are easily incorporated into a traditional storytime. Questions
. wuich are not literally factual or closely dependent upon immediate
recall from the story should be used. Examples: "Why did the dog
find his way home before the little boy? Why was the policeman.
like a daddy to the little boy? What would happen if the old .
lady had caught the gihgerbread man? -What might have happened if
the gingerbread boy had, found a little boat at the river's edge?":
This type of question can be used with any story read to the children,
but a great deal of practice will be necessary before the children
,can make acceptable responses. (A typical early response to a cause
and effect type of question, "Why did the boy fall?" may well be for
the child to repeat’ thz effect, "The boy fell" as if in" some way
this- explained the cause. )
b, Little Willy. Create verballj an imaginaty little boy (Little
" Willy) and use him as a focal point for ekamples from day to day.
A-hand puppet may be used to help create the character. Recount
. various events and ask the children how Willy felt., Examples: He
fell down and hurt his knee. (He felt sad, sorry, hurt) He found
a nickle and brought a toy truck he wanted very much. (He felt happy,
lucky) He broke his.sister's doll when.he was angry. (He felt
sorry, glad, afraid) He ate a big dinner. (He felt happy, full,
luckyy. ) ,
c. Finish the Story. Collect large, interesting action pictures in
advance and store ‘in a-folder. Tell the beginning of a story to
which one of the pictures supplies a possible ending. The child
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z o -
listens to the teacher's stury, finds the picture to.complete the -
story, and then §ellé&how the story ended. (Later the pigture
prope may not be.necessary) . Example: "A boy's mother told him to
go .to Hed, He said, 'I wen't! So the mother picked him up and
Carried him to bed. '"Now stay there,' she said, 'or I will get
very angry. As soorr as' his mother left the room, the little
boy got up and ran out of his room. Sgén’his mother saw him...."

(Child chocses correct picture and veybalizes the ending.) "It
was a very windy day‘and a man was byrning some boxes near a garage.

He left the fire before it was out. / The wind blew the burning
pieces of cardboard dver to the garage....." (Child chooses
correct picture and finishes the story.)

What If? To insure responses, limit the questioms, at least initially,

to material which has been introduced in the classroom.

What would happen if we forgot to put covers over paint Jars? -

What would happen if we didn't puf dur name on our paintings’ '

What would we do if we spilled the paint?

What would happen if the music teacher let everyone play the piano
during music class?

What would happen if we didn't pick up the blocks? -

What would happen if we didn"t take turns talking?«

What would happen if we didn't put our bikes away at night?

What would we do if a child cried at school?

" What would we do if we didn't have enough crackers for all the children?

What would happen if the bus got a flat tire on the way to school?

In most cases more than one answer should be sought. Accept a

literal or obvious answer but encourage divergent answers.

What If? To insure responses limit questions at least initially

to Baqic ‘family- and home information. ™

What would happen if an egg dropped in your kitchen?

What would happen if you left a window open and it rained?

What do'we do when the baby: cries?

What do you do when your shoelace breaks?

What would you do if you cut youy finger?

What would your family do if your car ran out of gas?

What- would you do if you got on the bus ‘to go downtown and found you
had no money?

What would you do, .at your house if the clock did not work?

What would happen at your house if the rain came through the roof

Wha't would happen if you tore your dress (shir:)?

As in item d_above, encourage different answers io the same question.

Let's Think. Begin an informal little story, stopping at a critical

point with a question. Example: "A family went on a trip in their

car. They drove for a long time. After they had passed through a

town, Father said, 'There has been a bad windstorm, with a lot of -
rain in this town.' How could Father know that?" '"They went on

for another sixty miles. 'rhey have had no rain in this town for a

long time,' said Mother, How could Mother know, that?" Similar -

- stories can be created about any incident. "What would happen if
gomeone tied your shoelaces together?" "What would happen 1if you

left a hamburger and' a dog in the same room?'. "What would happen
if you couldn't open your mouth for a whole day?" YJohn brought a
little snowman into the house and put him on the table. Later,
there was only'a puddle of water on the table. What had "happened?”

te,
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" the plot in one sentence.

.

To-develop the ability to listen and*summarize the 14; rtant
part of a story i ' 2 .

. - { . y '
The teacher reads a short story to the group and‘has the pupils retell
The children may need consideraBle help in
making a good summary. Use stories which are on thé reading level of
the group. At first, help the Cuildren detide which is the best of

several one-sentence summaries.

PurEose:

i
l

Purpoge: To develop the ability to identify the main idea of a story
) and state it in as few words as possible. -

Rezd to the group short, simple stories and have the children make up
a title for each story. The stories should be unfamildar. . Appropriate
atories for this activity will often be found in readers cr short story
collections which are not regularly used by the group.

Purpose:
own words.

Read a story to the group and have them tell it back to you.
what they say on the chalkboard.
written at their own vocabulary level.-

Purgose:

On the chalkboard write the six words "who," "what," "when" '
Read a list of phrases orally.

group decide whether each one tells who, what, etc.
long river - (what) through the otean- (where).

1

"why," and "how."

the gulf current
below the surface

as they die
through®the water
when grown

by thqt/?ime

at the end of life
several scientists
because of large fish

Purpose: Relaxation Exernises

The Lost Word.

"How does your word begin?"
11, "

w." Pupils take turns asking "Is it a wall?".or

u

To develop the ability to listen and rete}l a story in their

-

firite

They are helped by seeing the story

Pl §

To develop ability to listen and classify ohrases.

where,
Then let the
Sample: a very .
Others: .

along the coast

before its journey

from the water »
in important ways

to the east side

‘with their fins

The teacher says, '"My word is lost."
The teacher selects'a letter, for example,

with tentacles . .
the natives
to catch the fish ;

* The class asks,

"Is it a window?"

When a pupil identifies the word, he becomes the leader.

- -26- ;5()
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Auditory Visval Association
. [} v ; N * 4

LN \‘

Purpose: To match forms and ﬁoldhs and .develop ;gditory recognitid%}\
To.recognize consonant .sounds by identd ying them with .
pictures. To develop auditory regognition of sqln%.by A e o T

: . ) >
I N :

, tying them to visual pictures. . Follow directiogs ¥or any
‘. : Lotto game for 1,2,3 children.’ . 3 X R

\ Y ) L]
Materials: - Lotto.Games. Form Lotto: ope %eck ‘of children s cards, . o
K with-9.. ~ggometric forms and Z’Heéks of teachers .cards, .

o v

~

. : one havdp; Eloek outlined forgs and the other color-
‘cued £orms. ) : ’

- . .
. 7 - RS .
. e

N . Number thto one deck of children's cards\ with 9
numbers per card and-2 decks of teachers"cards, one . - }‘
. showfng nu@?ers and one listing words fot numbers. -~
Lad K
fon . Beginning Sounds- Lotto ,one deck of children s\cards,ﬂ
- with various items whose initial letter” demonstrates“
. | s certain congonant sounds and one deck f teachers e
- cards of similar design . y
: Letter -Lotto. one deck of -children's. cards showing'upper .
) and- lower case'letters and one deck of teachets cards of ) ”“
the same design. - "« . - S 5 o 3
s . . . __.'. o h f
- 7 . - -3 ¢

. g
Purpose: ReinforCe association of opposites or dessimilar\qualities 3

.
-t

* K S L. N . Q & K ; kY
- Materials: Pictures of opposites in objects big and little R . 7
3 . [0 .o

~ a.” Opposite Mode of QAgstioning. Use 48 a matter of teaching style N t A
an ‘opposite mode of questioning or of making observations, re- ) .
gardless of subject matter. For example, agsume the subjeat~matter e 8T
under consideration is fruits. Point out that: -A peach has a =
single aseed, but a melon has manx seeds.- A melon 1is large, but a
. cherry is small. The peeling of a pineapple is rough, the peeling T
‘of an apple is smooth. A tree is tall, a.bush is short. A strgw- N s
berry has seeds- outside; an apple has’ seads inside. (The children
provide the underlined information.) The otdinary routine of ‘the " >
school provides many Opportunities for you to employ such a fqrmat. 4
When you wash your hands, they're wet; but when you wipe them’with
a towel-they get dry. When you pour juice, “your tup is-fall; byt A
after you drink the juice, .your cup is empty. If you walk you ;u.
slowly, but if you rumn you go fast. If I raise my hand or put it
in the air, it's up; but when T pu put it in my lap, it's downm. ; -




N aL
’ - -t
b. 'Opposite Picture Folders. ‘Collect magazine pictures which illustrate
. ‘opposite concepts. Reinforce these pictures by mounting them on con—
struction paper. Stbre them in separate folders which are labeled.
"Open-Shut (Closged)," "Empty-Full," "On-Off," "Few-Many," ‘etc.
In the Open-Shut folder we might find. a picture of an open door and
.« closed door, an open window and a closed window, a refrigerator
- with ite door open and with its door: closed, an automobile with its
dooxyopén and an automobile with its door closed, an open becok and
a closed book. The FewzMany folder might wcontain pictures of an al-
most deserted street and aqcongested street, a tree with only a few
leaves and a free with many leaves, a few blossoma and a field*profuse
with flowera, a few people and 2 large crowd. Then’present a state-
ment. ("When we drive the ear, the door is shut. When we get out of
, the car, the:dooris .¥) and the child supplies the missing
word and then finds the appropr_ate pair of pictures to illustrate the
statement. Different statements can be used from day to day which will
+  eliecit slightly different responses and maintain interest but which
illustrate the same pair of pictures. Later, the childrer may.be ‘able:
to initiate the statements. .
c.. Different Places. Selectstwo places which have obvioys differences
'(c ty and country, home and ‘school). . "Let's find out. if home and
~~'/School are :he same or different. .I'll make a .list at the board.
: ¥iret, let's think of a¥l the things we do at home (go to bed, dress,
" eat, play) All right, now what are some of the thiﬁgs we do at school?
(sing, work dn making designs, have juiee, hang up our coats). Do we
dé any’%f the same things at home that we do at school? Are .most of .
- the things which could‘haﬁpen at both places. hanging up coata, color=-
ing. . R
.d. My Friend. Ask a child ‘to s:and up before the group and to choose a
"+ friend to stand beside him. Ask him to tell orre way in which they
.~n- are’alike. ("We are both :boys; we are both wearing blue jeans; we
are bofh in'echool; we both ride the bus to schoel; we are both
five years old; we are both vearing. sneakers.") The second child
is to tell one way in which «they are different. ("HRsis a boy, I am
a girl. Her hair is braided and my hair is short. He is wearing -
boots today and I am wearing éneakers.") The first child chosen
§ :sits down and the setond child chooses a friend to come up and the
. game 1is repeated. Encourage the other class members to add likenesses
and differencés to those given by the two children who are gtanding.

Purpose: To make statements to which children respond with a body movement

There are no standard responses, but one that is typical is listed with

each statement below, Use voice inflection that creates a mood for the

physital response. Ask children to name the movéments as they respond.
N . e .

"I don't know'" - shrug of shoulder v

"I'm 8o happy" - squeeze self

"I love you" - hug .

"That's terrible” - cringe . ) R

"Get out of.my way" - kick or shove

“*'Walk qu¥etly" ~ tiptoe '

"1 want.to hide" = crouch .

"I want that!" - grab

"Help! This won't move'. - tug . C S
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Purpose: To use pbsitiona% words t - : £ L

%

. o . ) o )
* Have the children use these words in sentences, pantomiming, if poas%ple.

Y - 4

above-below » léftTrfﬁht s oy . !
back-front . ' some-none . . ' ot .
far-near o, " out-1in St . i : L
few-many : - topzbottom e . ¢ . P
first-last. - . ‘- outside-inside ) ) ‘“ Ty
high-low . . ap-down ' s /
here~there under<over ’ . o, oo

. . y D Lo /

’ . ; - : /.

Purpose: To learn to use past tlense ‘ ‘ /
Give a direction and ask the children to pktomimg 't:ha.g: action. * Ask: . //
"What did you do?" One child answers, using the past tens®;k "I walked ' -'_/

like a bear." Succeeding children may respond: I flew ¥ike a bied.” I° - .
grew like a flower. I crawléd like a worm. For older children write . ]

directions on the board. , . . /
. o’ ‘ 3 -
Be a bear.. Be-a soldier. | Be a duck. . - Be a flower.
Be a rabbit, . Be a ball. Be an airplane. iBe’the wind. -
Be.a giant, Be a burro. Be a toad. . « 1Be a worm, .
de an elephant. Be Santa. * Be a mouse. * Be a cowboy. /
.‘Be a scarecrow. Be a sandman. Be a butterfly. Be a fish, ;
\ o, - - { ]
: . = . . .
Be an elf. - Be Jack Frost. - o
Be a bird. . Be a leaf. . . :
" Be a kitten. - , . Be a seal. 4 ) _
Be a kangaroo. . Be 2 clown, , : } S .
Be an Indian, Be an astronaut. - ’ . /
€ & . s / ~ ’-/ ) -]
- ! 1
. ! |
- / T
- — . j
¥ ;l : .
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. Auditory Closure . : |
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&l
Purpose: Using<concrete‘materials to elipit ﬁrba} automatic responsessf

e

™ a. Miniatures and Models. Miniatures maz b used in many ways‘;o provide
L. situations for goodwgrammétical drill
. the mofher. The baby is in the mothe 's arms. .The ohildren are
A playing on the floor. ‘The t mother 18 ¢31ling them.") Vbrb forms, "
singular and plural’ fqrms, ¢omparative termg, ' and preppsi “jons may **g'
be drilled through the tse of manipulative niétu%es. Of course, ? }
the child must hear the, correct model and make ‘the verbal responses.

He cannot bg allowed simply to mamipulate the mimidtur A child. F\k\
may be allowed to play freely with thenmodels if he t is what he - ™
. is doing. Then the teacher maydexpaud hié:;ypression or supply the _

! needed verhalization. T N4
b. Relationship to Child's Bodl. This drill lhmpht.sizes ¢ommon g;e':— _
© - positions and relationship: to body parts. ) ce'a small’ﬁbfect
(pencil, eraser, penny) in relationship to»the cbild ~ Supply,a.
model. "The penny is behind your .£ar. The penny is "ovet your
head. The penny is on your head% THe pedhy is-umder your :shoe«&! ﬁ
The'penny is in your “poclet.” s The penny.is under ‘youx, &hair." ¥ 4
After each statement ask, NWhgre s the pennyi{”andyaliow the’
child to repeat, “The penny i% oygr-vy’béad :L'Later #entourage the
child to answer the questioﬁ without havfhg be&en given a model
response. The geme may be varjed by giving the children pennies:and.
a block or a small doll. The children then manipilate_the objects
~  to follow.thé command and repeat the model sentence. ‘'Put the penny
. under the block." Child: "The penny is under the blogks" "But, the
penny between two blocks." Child: "The penny %s between two blocks.“
c. How YMany? Use counting books, pictures and small. objects to provide

-

opportunities for the children to hear and use ‘plural forms. "I .
have one block. How many do you have?" The child answersl'"I have
two blocks." This activity can be done in conjunction with counting
exercises. The chlld learns to say the number of things and what
’ those things are: 'I see four dogs. Here are-six dogs. Here are
* three pips. 1 see six mice.” Similar activities can be used briefly
throughovt the day's lessons., ¥

d. ‘Tense. Use felt beard cut outs (or other pictures) to .provide .
simple sentences which(enphasize tense. Point to one picture and
say, ""The boy is going."’ Then point to the next picture and say,

. !'Now the boy dis " The children answer "gone" because there !
'{s no boy in the second plcture. In a similar way, adapt two or
. - three sentence stories for the oppgsite pictures.

\,\ . » ‘o
- . . . \
B .

-

Purpose: Elicit verbal automatic responses using model sentences
. .
a.* An Adu}t Model. Do not insist on 4 complete sentence for all
. responses*because an entire 'lesson can bog down in the constant
.demanding of a sentence form. This is narticularly true.when
new material is-being presented. ' However, after the new vocabulary

w
[ 7 N
.

’

2

o : | -3- 34 .
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~Or concept- -has been partiallilmastered, try to expand v_rbalizations
“into a sentente response. Nhen a child gives the correct. one word °
answer; say, "Yes, a_¢cow is'a farm animal." In cther words, in-
,corporate his one worg into a simpIe sentence. FEncourage ‘him to
7re§§aaf€he sentence® ''Can you say all ‘of that?" Sometimes  all the’
g drén’ cah repeat the sentence to  avold self consciousness on the
' part of a singl ild. d

jb. Music Actiéitz. ch the first verse of a song with a repetitions
' format quch‘hs eélston the Bus." "The wheels on the bus go
: % ' aroulidsand-aro d around and around, around and around The wheels o
. ’on tie bus go around“and around all through the town." The under- o
: lined words change frbom verse to versé, although the sentence pattern- M
a“ S Stays the: eame: ﬁﬁw verses incorporate new words but emphasize the '

-'sgme pattern. The children apply the pattern or, in other words,
© . usg the .model, Other songs of the same type: "When Mary Wears Her
Blue Dréws," "01d. McDonald," "Put Your Finger in the Air," "Mulberry
x$ush."
- c¢. General Curriculum. Supply séntence models in all areaa of the

. 4 curriculum: “'This 15 a__: ." "This is not a, . WM .

. "These are alike because this one hag . “ -, and this one has M
"These are differept because this_one, has and this one has S
"They both have, ~ ¢ ." " does not belong aere hecause .

'n" . .

d. Adapting Lotto Games to Model Sentences. ‘When playing:lotto, matching,
+ and classification games, present a model sentence Yo describe what
~ the children are doing and when.™ Fqg\example, in a store claasification

s + games. "I have a and it belongs' id the .___store." ' Most associa-
“tion, activities lend themselves to simflar sentences. "A chair goes
" .with the furniture. An apple iq a fruit."

:} Talking Time., ''Let's name all the hnimals (colotk, vehicles, etc.) ‘ 1
we _can think'df t:}ay.. Each child, has’a tdirn and respondg.in a ’ |
complete sentence. "A/cow is an arfimal’. A cat is an animal. A - |
" dog is an animal." ;y' ‘ |

'€y _Tape Recorder.’ "Record brief lesscné and play,back‘pqﬂhy to the children
so they say hear how they reeponded. HSWever before : 3E/Lape recorder
can be used effectively, the children must be familiar th the machine.
A very limited-ude of the fecorder is best at firsg, -—Make a state~ -
@ ment and allow each chilo to make the.same, statemenfs® Play bgck
immediately. -+Ask a' simple question.:* Allow each child to dnswer that '
.a question, Play back immediately. --The <hildren may count penﬁiee,
up to five perhaps.’ Record the counting and pamy. -ii::gn the children

g to give their names and ‘describe ‘what, they, are‘wearing Jay back '
immediately. These”éuggestions should not ‘be follOWed pt ‘recording

. session. Rathier, use the machine daily For ‘fivé or ten minutes.

g. Taking a Trip. A ledder calls the name of a child and says, "Go by

car to.Ramon's house.f Ramon stands and chooses another child and says,

"Go by boat to Susan's house." Susan in turn stands and says, "Go by
honae to Gerald's house.” Each child myst nzue & new wdy to-travel,
s ) ,
1 . é} :
. -31- dd AN} ®



. . v v
- -

Purpose: Syntactical Constructions . ' ; . ot
a. .Riddle Format. Blend a word as a riddfe.’ Provide further hints or
speed up the blending until the child cafi’ provide the word. Incor-
,porate sound blendimg into the regular classroom routine by slowly
‘sounding’any answer that the childgen aré‘unable to provide. In-
.3tead of prouviding further information to help the child‘nome up |
" with the right word, as you would usually do,- answer slowly, p—i-g,
* speeding up the sounding as necessary. -, -
b. Farm Animals. "We ar€ going to pretend to be/animals on a farm. ¢
We won't tel} our full name though. When it As your turn,’ begin
' ' your name,.like this: 'I gm a c...' and the/rest of us will guess
the rest of your name."  If the children have trouble beginning the
game, suggest a beginning ‘sound.of an animal for each to repeat
(sh..., pi..., ch....,). Play the same game-with colors, fruitdy,
. or othergcurricular contept. - ! »
"c. I See Somebody. Adapt the directions in a’' above to the ‘names of the’
child?en.- Sound the entire mame slowly when an intial sound ig .

" not a sufficient clue. "I see a girl named B__ . I see a boﬁr
named B - ... I see a boy named J L Familiar object§ in |
the room way also be used. "I see a ch / . I see a cl. LM

d. I'm Thinking of Something. "Let's play a new game. I will tell you.
something about a thing you can see in this room. I will also make :
the. beginning”sound of that thing. Are you ready? I am thinking of
something 4n this rocm ‘that: !

- 1. is.green. You write on it with chalk. It is the-ch (alkboard)
2. 1is made of wood4 You sit or it. It is a ch (air).

. 3. 1s made of‘paper. It has pictures in'it. It has words in it.
It 15 a b*(ook)." @ ’

“‘e. Rhyming Format: "Can you nmake a rhyme’ Let's see 'if you can
.finish these sentences: Find your 'nose, touch youn S?oes)

Take a nap, put hands in your . « (lap). The little mouse ran
into his (house). My little cat found a funny (hat) .
The big black dog jumped over a____ (log). The little bunny )
looked very (funny)." Use motions or picture clues ‘to \
encourage. responses., \

f. Completion of Familiar Songs and Rhymes. ,Use songs and finger plays

~ with which the children.are familiar. Repeat most of the words, :
omitting a word here and there for the children to fili~4n. "The® .
wheels on the go around and around, around and arpund, around
and around, The whéels on the bus go around and around, all through
the ‘ '

g. Formingﬁlerals. Adapt casual conversation with ‘the children to a d
word omission format. Allow the children to fill in the blanks as

. you say sentences. Examples: "I have two hands and two -

L]

(indicate. feet)." "If 1 have one loose tooth I can chew with all :
my other ___ (indicate teeth)." "I have one nose to-smell -
with, but Tony and I together have two ____ (touch both noses)."

»




#yﬁh 'Chang ng Tenses. Adgpt casual conversation with the childrer to a .

A

P

. - - b -
\ N b
. ™ a 3 -

- - . )

P

word emission format. -

Allow~ the children to £ill in the'hlanks as

"We will sing in school todg: <.

you“say sentences. Examples:
Yésterday we (sang) " "I run when I play tag, Yes rday 1.
. played ‘tag and + (ran)."

“foday I will

4
S~ 1. .Use of Bpoks.

MI rode on the bus yestqrday.‘
(r;de) on the bus." :
Books which follow repetitive style are useful‘

The Threé Bears, Stop That Ball, Peter Johnson and His Guitar,';z

Bal of String, A Fly Went By, The Carrdt Seed.

Either the 1llustra-

. tlons or "the repetitive style will supply the necessary clues for

~v

' t e qhildrén td 'respond to words or

entences which you leave out”

the stctyu

In some cases, a rh

e may be the clue.

j. Lotto Games }ox Sound Blending

Use familiar lotto games in Rew

, ' wayg. ' "This'time I'will not hold up the litgle tard for you to see.’
3 T will slowly say a word,.like this, ' ch~a-i-r.' /Yqu will lcok an
¢ . . your big eard to see if_yoﬁ need that picture.' 1f\ you do, say its
- :’ name and I'will give you the fittle card." Review\the little cards\ v
v s ./first, holding them up and sounding out their names before actually .
beginning'thq‘game, Dognot; of course, introduce lotto games on . ..
this level. ‘Rather, exploit the visual' level” of -such games first apd : -

ot ,later add the more complex yerbal and listening skills.

A\
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Purpose: To get acquainted with first and,last names of children in
' the classroom 4

®

. . ‘
1. Children sit in a circle. The teacher begins, 'My name is
- " and then turns tosthe child on the right and asks,

. [3Y

- ‘Tihat is your name?" Tﬁe child responds, 'My name is
"'+ (£irst and last name) & ‘He then turns to the child on the
right and asks, "What 1s _your name?" The game continues

around the circle, - - ¥

.
] ‘ ¥

Purpose: . Relaxation exercise

.

I'Go to Resti ng Town. L stretch my fingers to the sky, (raise arms)
T reach my arms up tall, tall, tall. (stretth arms) I. amke my
fingers fly, fly, fly; (wigéie fingers). , My back.is like a straigbt,é/

straight-wall! (sit tall) My legs are strong, I stretch them
straight. (stretch legs) - My arms come slowly down, down, down (lowe
arms’ gradually) 1 close my eyes and count to eight. (close eyes)
And then I go to resting town! (Fold hands in 'lap and kesp eyes closed
until teacher signals otherwise ) 1r2-§-4-5—6-7 8' ‘
. . S T S - e

Purpose: Relaxation exercise

4

- .
& Al e -

&
Open Your Fingexs. Open your fingers (act out). Close them up -
tignt. -Now put-your’hands away out of -sight (hands behind back).
Slow your hands (act out) 'and let:them élap. -lay them gently in '
your lap. Reéach.your fingers highafhigh high' Pretend you're a
birdie‘in the’ sky. ‘ . . .

N - } > N

. - K r

Paurpose: Relaxationm, breathing exefcises and awareness of the speech

mechanism. w o e £
¥ ' woro. . v '
. t . A #‘
. °  TONGUE POEM x v i T
. . '; ’. ot b l" A
Pinky tongue thought he %ould have sane fun. , «
He crept out slowly to see the sun, S
He looked up high, he looked down low, .
To left, to right, then o gnd fro, o A
And then I hdard him softly ‘blow, ' oot o )
"th" .o " "th" . "thll ' .
. 3 ‘ ‘ ) » “ ) “ l,“
13 - . . s N R
) - . “& -
. 8 - o
e - ) & 5 " . 4 'R
« H-3Q; giéi . | \'~ . - ‘.
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Breathing (JONES)

a. This is the way I fill my chest (breathe)
For deep breathing is the best H
" I'll stand way up, upon my toes s

Then dowh again like a see saw goes
Breathe deeply in, and out and dn,
And- do forget to watchvyour chin
Let's ? the head away up high
Raige yOlr .arms and point to the sky.
On one, fill your chest and stand on your toes
On two, come down like a teeter goes.

Now watch your chin and hold your headihigh
And reach way up towards the sky.

On one ~ go way back up again

On two, come down on your toes and then '
Stretch up, come down, stretch up, come down
And now sit:down like a funny clowm.

<

r

CHEWY.CHILQ

I know a funny little child 't

He chews up everyth ag . -

He chews up bits of paper R

And he chews'up 'balls of string '
. "He chews.blg hurks of chewing gum

‘+All.day I watch him chew
I'm not sutprised that when he talks
He chews his words up toc.

¢ >
N e
2

Rules for Good Speech
. Stand or sit up 8traight=hands away from mouth
. Look,at’the person you aré’ talking, to
. Spqpk loud enough for all to hear
Say all the sounds in the words -
. Speak at a moderate rate
Be a good listener °
. Say each word clearly

v
. b

b )
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My Speech Melpers




Purpose: Listen to, and note the difference between loud and soft sounds.

e -
Ve SR
] A

[SRJ!:‘ To be used in conjunction Qithtfﬁé book, Whispering Sounds. ;]
- ~38-
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Purpose: To introduce spéech sounds_ through the auditory channel in a
logically ordered manner. '

Introduce each sound individually, using visual and audité}y clues.
fach sound will have a pictorial representation*, as well as a
poem with the sound in context. The children should i dicate in
some manner, that they auditorially recognize the sound when pre-
‘aznted verbally, in context, by the teacher.

BAA-BAA BILLY GOAT

Paa-~bha! Baa-baa.
Baa~baa Billy Goat,
Where are your kids?
"Thay're over the hill
Chasing katy dids.”

Baa-baa Billy Goat,
‘Let us hear your sound!

‘ Call for the kids now,—--

: They must be around. .
Raa-baa! Baa-baa! Baa-baa!

i ¢

-

\Yo= e
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PIXIE PUPPY
Pixie is our puppy.
She always wants to play.

She likes to pounce upon a ball .
Just any time of day.

One day she found some red balloons
And pulled them to the floor,
But when she pounced upon them

4 POP! POP! POP! POP. POP!

he scampeted out the door! /

P! POP! POP! POP! I&&

POK POP! POP! POP/ \\ )
Ny |

1 /\\\"%%gf:%e
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BESSIE COW . //.

1T

REXE

Moo! Mo&; Moo!

.I'm either very quiet

While standing in the sun;
. Or busy chewing grass,

And that's a lot'of funl .

I like to "moo" a bit

And you can hear me now

I make a‘'sound that you all know . =
Because 1'm Bessie Cow.

(::) ’ Moo! . Moo! Moo! - B

Moo! "Moo! Moo!

WINNIE WOO

P a little goldfish.
/My name is Winnie Woo.

I'm _alyays blowing bubbles
ing eyes at you.

co Weo o We L SWWW

My lips are always moving
And form a: circle round.
Each time-I blow a bubble
, - You hear the "&" sound.
ceWe s Weo o We o JWWW

HOOTY OWL

I'm a little baby owl.
My home 1s in a tree.
I stay in bed all day
Because [ canndt,see.

When children are asleep
The sun puts out his light
I git up on our nest

And "hoot" all through the night.

Whoo! Whoo!
Whoo! Whoo!
Whoo! Whoo!

Whoo! Whoo! Whoo!
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BLACKIE

F' F' FEEEEEEEE)

Little Blackie, you naughty cat,

You nazver "purr,'---but sound like that ¥
. . F! F' FEfffffff.
F! F! FEfffffff!

Little Blackie, why don't you play

With Squeek, the mouse, who came today?\

He brought some fish for you to eat
And catnip for. your Sunday treat.
He'll be your friend,

1f you'll be good.

So please b have

Like alt cat: should. . .

VALENTINES, VALENTINES! - .

Valentines, valentines,
"Fifty-f{ve or more~—

Why, you can find valentines
In almost any store!

Valentines with vio;pts,
s Valentipes with lace, °

i Valentines with glitter,

Or with a cupid's face.

Valentines with verses

That say, "I love you true."
‘VYalentines all trimmed with red
Or silver, ‘green or blue.

Valentines, valentines,
Fifty-five or more--

Why, you can find valentines
In almost any store!

--L.B.S.
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THUMPITY BEAR

Thumpity, .thumpity-thump
I'm a fuzzy, wuzzy bear
With nothing much to do,
I catch myself some fish
And eat the berries, too.
Thumpity, thumpity-thump!

I do a little dance
Upon a hollow log. . \-’
I-thump~thump and thumpity-thump
While I do a }iggety-jog.
Thumpity, thumpity-thump! '

~

GOOSIE'S HAT

Th-~th-~th--th!
Our little Goosie 133: her hat
And she was, Oh, so mad at that!
+ She could not talk, she could not 'sing!
She just.said "th" -- to everything.

Th-~th~-=-th——th!
the asked the duck out by the log;
She asked the frog out in the bog.
She looked and looked, then took a swim
And found her hat caught on a limb.

~N

e o .
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LITTLE SONG*BIRD

" Tweet, tweet! Tweet, tweet!
1 fly up to your window sill’
‘To give your heart a thrill. ‘ . o7

Tweet, tweet! Tweet, tweet!

& )
o [y , : .
I sing my very best for you / '1 ".f:.)
And proudly spread my feathers, too. M A '

Tweet, tweet!

Tweet, tweet! . . -

t

v .

. RED-HEADED WOODPECKER

s - ¥
p,d,d--d! D,d,d--d! D,d,d--d! S
Red-headed Woodfecker-drills-all day. -
To find his food--he works this way. ®
D,d,d-~d! D,d,d=-d! D,d,d--d! o

The, tree's so'shaxd--his’ head must aclie!
I wonder if his bill will break?
D,d,d--d! D,d,d--d! D,d,d--d!

™
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NIPPY, THE MOSQUITO
N‘i.....\.... NI........

\\ R .-
My mrame ‘is Nippy Napfe
I'm really not
But no\one see

I have a little drill
Right on my little nos
And I just have a lot
While people try t@tfoz

Nooo. Noooo No.oo

. _IN THE LOOKING GLASS

——

. I see my face in the looking glass,
When I look, look, look
In the looking glass. .
I see a small nose,
And 1 see my chin,
And I see a red mouth .,
Where the -food goes in.
In the look-look-looking glass!

I see my face in the looking glass,
When I look, look, look

In the looking glass.

Sometimes I smile,

And sometimes I frown,

But a smile is a frown

Turned upside down

In the look-~look-looking glass!




THE OSTRICH IS A SILLY BIRD

The ostrich is a silly bird,
With scarcely any mind.

He often runs so very fast
He leaves himself behind.

And when he gets there, has to stand
And hang about till night, .
Without a blessed thing to do

Until he comes ir sight.

Mary E. Wilkins Freeman

"
3
I'M ZIPPY THE ZEBRA g
All: I'm Zippy the zebra,
The zebra, the zebra.
I'm Zippy the zebra
Who lives in a‘zoo. o
..
'Teacher: And tell us, do you like the zoo? .
Chjddren: Oh, yes! Oh, yes of course I do. .
‘ All: I'm Zippy the zebra, . ﬂ\:
! \ The zebra, the zebra. \
j N ', I'n Zippy the, zebra .
n ¢ \ Q
Q acHdr:
e\ AN
j‘ » an 1 .
Ky .
5{3’
Ay Teacher:,
Civildren:
All:

46~

th,lixes in the Zoc.
3

did iyou fravel very far?

yes! I came from Zanzebar.

Zippy the zebra,

zebra, . the zebra.

Zippy the zebra

lives'in a Zoo.

And
Oh,
I'm
The
I'm
Who

3

Oh, you are such'a curious{sight.;

It's 'cause my hide is black and white.

G~

I'm Zippy the zebra, -
The zebra, the zebra.”
I'm Zippy the zebra
Who lives in a zoo.

—L.B.S.




. LITTLE CHARLIE, CHIPMUNK . i
Little Charlie Chipmﬁnk was a talker. Mercy me! .
L He chdttered after -breakfast and he chattered after tea!
N ., _ He chattered to his father and he chattered to his mother!
N He chattered to his sisrer and he &hattered to his brothet!

He chattered till his familyfwas almost driven wild'!

Oh, little Chdrlie chipmunk wag a verz tiresome child'
< s .
' ' - -Helen Cowles LeCron

' ¢ . ’&. '
-\3 p TA ' ’ ‘ . , X
A ’- < ' THE JIGGLING TROLLEY CAR ’
; , .
. VT e - - T . Climb aboard,
_ - . - ’ ™ + And take a ride.
é;ﬁs’b ! " 7.2% i c Ve willlnot start
vt 4 G - + :Till you're inside. _ .
’ '] I{ yc-;f A Jizggles jiggle, j‘um» jum:
w , b iR \\ "r’ ', v Jiggle, jiggle, jum, jum!
X - L Jiggle, iittle trolley car,

A s Jiggle on your track!

’ $ ‘ ) o . »

The trolley sways,

And rocks me so.

Soon it's off

To sleep I go,
Jiggle, jiggle, jum, jum.
Jiggle,. jiggle, jum, jum!

Jiggle, little trolley car,

Jiggle on your track!

. .

¥
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UMBRELLAS

When the yain is réidgng x &
And the April-days are.cool R
* - All the big umbrellas . ) ,
' Go bumping home from school. \kk>\
They bump. the blowing cloudburst. "
A\
. \

w7 They push ;the’ pushing storm.
- They leap a muddy puddle o
., '+ . Or-get into a huddle 'T"
! To Keep each other warm.

i ' X

- < P
But who ia;undérnea;h them
. . JYou }eally’cannot%tell :
) Uniess yoiy know the overshoes
\\\\_,; S . Orirubbers very well
’ . Or the flippy-flop galoshes .
SR With their swishes and their swashgs
: Or the ripnifig rubber boots '
s With their' scampers and thedr’scoots....
Oh, when-the rainids raining ] ¢
. And the April days™~gre cool
I like' to watch umbrellas’
( N\ Come bumping kome from schodl!
“ ¢ I like to watch and wonder )
*Who's hiding Hglfqgfquhder....h-.
a:Rogéna Bennett - g
! A SRRt S

&

ALL KINDS OF YO-YOS . 3

Yo-yos are purple and-yo-yos are éreen.
' Yo-yos are black, red or blue

ih . ' Yo-yos have speckles and yo-yos have stripes.
* Yo-yos have polka dots, too. f
. You choose a, yo-yo, a -yo-yo you like. N
N ) + Let 1t spin fast on a string. . \
\\ I1'11 choose a yo-yo, a yo-yo I like.

. Together our yo-yos' will sing.
+ - Yo-ycs are purple and yo-yos are green.
¢'. Yo-yos are black, ‘red.. or blue.
Yo—gosihgve-speckles and yo-yos have stripes..
Yo-yos have polka dots, too.
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FIVE LITILE SEASRELLS -

Five little seashells 1ying on the-shore; . -
Swish went the waves, and then there were four.
Four little seashells cozfias could beé;

Swish went the waves, and then there werg ‘three.

Three little seashells all nearly new;
Swish went the waves, and then there were two.

Two 1i;t1é seash€lls’ sieéping in the sun; :
Swish went the waves, and then there was onef |

One ligtle seashell left all alone;
Whispers tfhhhhhhhhhhhh" as I tdok it homg

= &

MEASURING MYSELF

I measured my arm,
. I measured’my toes,
I measured my fingers,
I measured ny. nose,
I measured my,neck,
I measured my chest,
I measured my waist,
And now I will rest!

[N 4

_""LOBOSO
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- JUACKY- DUCK . © , .
. -, "y . " ’ o
o My name is Quacky Duck ”é'/“ ) .
a I_liyxe An_the pagk AP 7 . )
. I quack and I quack = , . ™.
%, From daylight 'till dark.’ R
o] 'u<'Quack! Quack! -7 = K R N~ . L a
Quack, quack, quack: . ' o . , \) .
* . . >
. I quack at the fish. . . ;
[ ] . I quack at the swan. d / _ .
. I quack at my shadow =~ \ , L. : . .
e v I gee on'the.lawn. - _‘\ ] & ¢ R !
. o) ; /_, "" ¥ i <7 o 4 . N ’ .._:“'
o _,Quagk! Quack! - - . - C - ' Tt
.' e . ) < d ! * ‘ ' ‘
e ) 3
iy .
HAPPY NOISES ~ RN

Glip, glip, glip
Goes the water in the'sink,
thé water in .the sink.-

: - . ) .

" . Glip, glip, glip, * " ,
: Goes the water in the sink . o
Wken I-go to get a nice cool dripk!
PR AR -
Clup, glup, glup . ' «
.Goes the miik into my cup, . i .
the nilk inte ry cup, -
the milk into wmy cup. SR
Glup, glup, glup
Goes tle milk into my cup; . 2
» - And I drank alil ‘the milk right up.

Glub, glub, glub v
Coes the froggie by the lake,
the ﬂfpgéie by 'tiie lake, .
the froggie by the lake. -
Glub, glub, glub _ - | ..
Cogs thefroggie by the lake;

v And he keepsime wide-awake: ; °
— ) .
: g DT
N - e— . e SO e Y /}\
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THINGS .
Trains are for going,
Bpats are for rowing,
Seeds are for gewing,
Noses for blowing,

And ;81€eping's ‘for béd.

Dogs are for pawing,
Logs are for sawing,..»
Crows are for cawing,~ ¢
Rivers fo: thawing,
And gleeping's for bed..

Games are for playing,

Hay is for haying,

Horses for neighing,
»Saying's for ,saying.

And sleeping's for bed

~--William Jay Smith

HIPPETY-HOP BUNNY

I'm a little baby bunny,

. And have a twitchy nose.
-1 have a fluffy tail, )

And tweaty scragchy tges.

~

LY

My ears are very tall.

My eyes are really pink.
Now watch me’ jump and hop,
' ' Faster than a wink. .

, 2 AT
0 :'*f) h_ MR < & ff’.

Hippety-hop, hippety—hop,\hgpf

' ' -— // 4 ,//.
/ Hippety-hop, hippety~hop, hop! L R q / ’
d ’ G q PP $
- ‘
’ - ” ‘ -

" HEE-HAW . DONKEY S

Heerhaw! IHee-haw. ‘Hee-haw!

"I ¢m a littie donkey.

My namé is Shoot ing Star. ’ ¢
When I'go, I travel .slow,

So I %won't mov~ too far. .

. Hee-haw! Hee-haw'
I'm always very sleepy

I yawn at work allr day
Waiting for the sun to set

So I can get some hay.

Hee-haw! Hee-haw! Hed-haw!



ity

o™ o

B

APPENDIX

‘Bibliography

’ A t

~ ~

Allen, Roach and Allen,-Claryce. Language Experiefces in Reading.
Chicago, Illinois, Encyclopedia Blitannica Press, 1970.

Arbuthnot May Hill. Time for Poetry. Chicago, Illinois, ScotL,
Foresman and Company, 1959 .

_ Baynham, Dorsey. " Ideas Handbook for Teaching Children with Learning

.Disabilities. Fairfax, Virginia, Fairfax County Pyblic Schools,
1972.. ® o

. Al * oy

Branche, Christine -and Braun, Susan, Kinde;garten Oral Communication
Program. - Worksheets. - Cleveland Ohio, Cleveland Public Schools.

. Bush,'Wilma Jo and Giles; Marian Taylor. Aids to Psycholinguistic .

-

. Engle, Rose ¢l " Language Motivating Experiences for Young Childfen.
oA :‘“

Lot Fa A~ « N
, M

Teaching. Co&umbps, Ohio, Charles M%grill Publishing, Company,
l9g9 ’

& v R
. S — .
. )

Sherman aks, 'California, Engle, 1972. %

s v . .
Frost, Manie. Whispering‘§ounds. Elgin,'lllinois, Cook Publishing *
Lompany, 1967 .o R LA A A

. : 2
) .
hel . <, e

4 3 -, o Y

Hughes, Ann et al. Teacher's Guide to the’ Foundation Progfam ' La 3
Salle, Illinois, Open Court Pubiisbing Compary, "1966. ’

Karnes, Merle B. ‘“Helping Young Children Develop Language Skills. 7 -
Ar‘ington, Virginia, The Council-for Exceptional Children,” 1968.

Y . .o -

Kelly, J. C. Clinician\s Handbook for Auaditory Training. Washington,
D.C., Alexandex Graham Bell Association for the Deaf, 1953.
3
Medlin, Vee and Warmock, Helen. Word Making Methods Book. Salt Lake
City, Utah, Word Making Productions, 1958. /

Perkins, Al. The Ear Book. New Yorik, Random House Ine., 1968.
Ploﬁts, Mary. Spice. Stevensville, Michigan, Educational Services.Inc.

Russell, David and Russeil, Elizabeth. Listening Aids through the
Grades. New York, Teachers College Press, Columbia University, 1971.

Scott, Louise Binder. Developing Communication Skills. St. Louis,
Webster McGraw-Hill, 1971:

o6

3

o




.
’
-
s \u

~ Seot;eekouise Binder and Thompson, J. J. Talking Time. St. Louis,
: Webster McGraw-Hill, 1966. , ] -

. S;E;ﬂ, Eleanor. Souné Order Sense. Chicago, Illinois, Follette
& Educational Corporation, 1970. )

' Wagner, Guy and Hosier, Max and Blackman, Mildred. Listening Games.
New York, MacMillan Company, 1960.

2 . . “~ ’ :
Raspberry Report Card. Nashville, Tennessee, Edcon Publications, 1974.
auditory Training Familiar Sounds. Tape. Niles, Illinois, Developmerital

Lgarning Materijals..

'Language Arts Box Kit. Inglewood, California, Educational Insights,
Inc., 1972. ‘
A

< N

FArta




'Listing of Sources for Materials

Acadia Pres;, Inc. Garrard Publishing Company
\\\ 1144 South Main Avenue 1607 North Market
\ Scranton, Pennsylvania 18504 Champaign, Illindis 61820
\\ Arrco Playing Card Company o General Learning Corporation
‘ 200 Fifth Avenue 250 James S;reet" )
New fork, New York 10010 °  Morristown, New Jersey 07960
\ - -
\
\ \\ Beckley-Cardy Company K Golden Press )
\\ 1900 Narragansett Avenue’ 850-Third Avenue
\ Chicago, Illinois 6Q639 ’ : New York, New York 10022
» Childcraft Education Corp. Mattel, Incorporated '
964 Third Avenue ) 5150 Rosecrans .Avenue .
. New York, New York 10022 . Hawthorne, California 20250
Creative Plavthings, Inc. . McGraw-Hill
:B;inceton, New Jersey ' 08540 * Educational Aids Division
X . * 330 West 42nd Street
Cuisenaire Company of America, Inc. New York, New York 10036
235 East 50th Street ' . .
New York, New York 10022 Milton Bradley Company
‘ U Springfield, Massachusetts 01101
Developmental lLearning Materials
7440 Natchez Avenue National WIldlife Eederation
Niles, Illinois 60648 1412 - 16th Street N.W;
. Washington, D. C. 20036
Educational Insights, Inc. RS .
211 South Hindry Avenue . Playskool Manufacturing Company
Inglewood, California 90301 3720 North,Kedzie Avenue
Chicago, Illinois 60618
Fearon Publishers Lear Siegler, Inc. ' .
Education Division A . Scott, Foresman and Company
6 Davis Drive ’ * 1955 Montreal "Road
Belmont, California 94002 . Tucker, Georgia ‘30084 -
Follett Publishing Company * Teachers Ppblishing Corporation
1010 West Washington Boulevard N (Division. of Crowdll, Collier &
N Chicago, Illinois €0607 . Macmillan, Inc., ) .
. . ‘ ' . 23 LeRoy Avenue

-

Darien, Connecticut 06820 -

~

1%

5y
~54- X o \

-




-

Cross-Reference

Chapter I. Auditory Receptive "Skills

- Auditory decoding:
Geometric ‘shapes, 11
Directions, 13 .
Reviewing directions, 14 . _—
Official answers, 15
Rhythm instruments representing characters in a story, 19

Auditory memory: .
Recall of items in short stories, 3
Story cut-ups, Story in pictures, 8 ’ d
Proper sequence of sentence parfs, 23

Auditory diséripination: . ‘

Curious traveler, 1

Bring me; Fdllow verbal directions, 2

Yes-no-maybe, 3 ’

Animal sounds; Word omission,.Detection and corrxrecticn of
incorrect or nonsensical items, 4

Do as I say; Whisgpered anhd hidden directions, 6

Games which ‘emphasize directions, 7

What is wrong?, 8 “\\_‘\\ :
_DirecLions and numbers, 10 . \
Grant's garcden, 11

Do and tell, 14 ) .-
Ring the bell, 15

~

t

Chapter IT. Language Development - Expressive Skills t

;

"

. Audltory,voca] association:
On our way-to school; We went to the zoo, 12
. Vegetable soup, 13
Do aantell The naming game, 14
Rhyming and non-rhyming words; Now you tell it, 15°
7 Identifying everyday sounds, 18

“Auditory visual association: .
Body parts, 1- ‘ . " -f
Following directions with pencil and paper, 2 -#

. Paper folding;.Decora2¢ng Christmas cookies, 6

:Story in pictures, 8- / )
Geometfic shapes, 1l -/ "
"""\, Grocery store, 412 g .
* N ldedtifying familiar sounds, 16 , -
" Piano scales, 17 ! * X
Acqtivity with language master cards and Rictures, 20
- ( \",
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Auditory closure:
Recall of simple items in short stories, 3
Word omission, 4

®

Sound blending techniques:
Language master activity with matching cards and pictures, 20

“
v

Chapter III. Speech Improvement
Any of the-activities included in the workbook, if used
in the proper sequence.
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